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PREFACE
This Handbook is the result of a European collaboration, supported by the EU Commission within the frame
of the Erasmus+ Programme in the period 2014-2016. STRONGER CHILDREN – LESS VIOLENCE 2, a transnational partnership of professionals from 6 European countries, has developed teaching and learning materials to create inclusive, non-violent and intercultural environments for children aged 4-10 years in preschools and primary schools all over Europe. Aimed at this target group, the overall goals of STRONGER
CHILDREN – LESS VIOLENCE 2 is to:




Develop social competences and inclusion
Prevent violent behaviour and bullying
Strengthen the intercultural understanding and respect for diversity

To fulfil these goals, we have put together a package of learning materials to be used by teachers and educators working with younger children in preschools and primary schools. The package consists of:




STRONGER CHILDREN’S COLLECTION OF ACTIVITIES designed for children aged 4-10 years
TEACHER’S HANDBOOK to guide teachers and educators in using the Stronger Children’s Collection
TEACHER’S TRAINING PROGRAMME to support teachers and educators in implementing the activities

The present TEACHER´S HANDBOOK serves as a manual and methodology for the practical use of the many
learning activities in the STRONGER CHILDREN’S COLLECTION OF ACTIVITIES. Furthermore, TEACHER´S
HANDBOOK also provides teachers and educators with brief introductions to the concepts used and the
pedagogical-didactic ideas behind the learning activities.
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Thus, TEACHER´S HANDBOOK supports educational leaders, teachers, educators and other professionals in
performing learning activities from STRONGER CHILDREN’S COLLECTION OF ACTIVITIES - when teaching
and supervising younger children aged 4-10 years in kindergartens, preschools and primary schools.
All materials have been tested and adjusted in close collaboration with teachers and educators in a number
of preschools and primary schools in the participating countries: Germany, Poland, The Czech Republic,
Spain, UK and Denmark.

Reading guide
TEACHER´S HANDBOOK is divided into 6 PARTS:
PART 1 provides a practical guide to STRONGER CHILDREN’S COLLECTION OF ACTIVITIES, presenting the
structure, goals and use of learning activities as well as values behind the very idea of creating stronger children.

PART 2 provides a number of so-called learning packages, illustrating how you may select and combine
learning activities for certain pedagogical and didactic purposes such as promoting non-violent behaviour
among the children or promoting inclusion and respect for diversity in the children’s group etc. Please note
that the learning packages are only inspirational examples on how the learning activities may be selected and
composed. Therefore, the learning packages cover far from all learning activities in the collection.

PART 3 provides a brief introduction to some pedagogical approaches and didactic ideas being especially
supportive and relevant for the goals and objectives of the learning activities in a STRONGER CHILDREN’S
COLLECTION OF ACTIVITIES.
PART 4 provides an index of all activities in the STRONGER CHILDREN’S COLLECTION OF ACTIVITIES.
PART 5 provides a brief guide how to relate the learning activities in STRONGER CHILDREN’S COLLECTION
OF ACTIVITIES to the national curricula for children aged 4-10 years. Please note that this applies only to the
countries involved in the STRONGER CHILDREN project.
PART 6 provides a list of links and literature, giving supplementary and supportive references to further
teaching and learning sources related to inclusion, anti-violence, anti-bullying, community-building, intercultural understanding and respect of diversity among younger children.

(Not this picture, but just to propose some kind of picture or illustration here):
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PART 1
MANUAL TO STRONGER
CHILDREN’S COLLECTION OF ACTIVITIES
INTRODUCTION
In this part of TEACHER’S HANDBOOK You will find a guide with instructions to the practical use of the
STRONGER CHILDREN´S COLLECTION OF ACTIVITIES.
Firstly, we introduce the design, pedagogical method, structure and practical functioning of the learning
activities in the STRONGER CHILDREN´S COLLECTION OF ACTIVITIES.
Secondly, we supply the description of activities with a brief presentation of the values and learning principles that underlie the choice and composition of the activities in the STRONGER CHILDREN´S COLLECTION OF
ACTIVITIES.

THE STRONGER CHILDREN’S COLLECTION OF ACTIVITIES
The concept of promoting social, emotional, relational and inclusive competences as well as intercultural
understanding pursued by the project STRONGER CHILDREN – LESS VIOLENCE 2 is implemented by the means
of specially designed learning activities for pre-school and primary school children.
The activities included in the STRONGER CHILDREN´S COLLECTION give children many opportunities to learn
about one another in different situations. From this point of view, the activities can be of great benefit to
children. They learn to both agree and disagree with others and experience the enjoyment which stems from
the mutual cooperation. They also learn how to solve problems and manage conflicts. These are all skills,
which should make children stronger and more confident. The development of social competences through
the activities is very important for the prevention of peer violence and conflicts among children, particularly
those with different or insufficient social experience.

The didactic play as pedagogical method
The activities in the STRONGER CHILDREN´S COLLECTION are presented in the form of the didactic play. The
didactic play is characterised by the presence of a pedagogic aim. It is selected, stimulated, guided and reflected by the educator or teacher, who motivates, instructs and performs an educational activity through
the play as a method of pedagogic work. Didactic plays are implemented with the aim of developing a skill or
its basis through movement, contact, cooperation, communication, interaction, creative performance, icebreaking, role play and art activities. In this collection, the activities are used in cognitive area to develop
social, emotional, relational and inclusive competences and intercultural understanding.
The activities allow children to cooperate, explore, experiment and create according to their individual skills
and abilities. The teacher’s role in the activities is to provide guidance to the children as well as ensure and
reinforce the desired educational outcomes achieved by the children. The guidance, which forms the basis of
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all educational methods, is particularly important during the conclusion of the activities. Thus, the activities’
main features are:

To let children act out different roles focusing on social and relational competences,
inclusion, anti-bullying, non-violent behaviour, intercultural understanding, values of
diversity etc.
To give children opportunities to express and identify themselves through
expression, movement, communication and symbols

STRUCTURE OF THE ACTIVITIES
The activities in the STRONGER CHILDREN´S COLLECTION are in no way uniform in terms of objectives, time
frame, severity, role distributions etc. We found this to be a forced approach that would not be consistent
with the overall aim of offering a broad variety of methods and tools. Thus, it would not be appropriate to try
to expand simpler activities just to fill space - or to truncate more complicated activities just to achieve uniformity. However, all activities in are described on the basis of the same structure in a uniform template, including the following categories:
•
•
•
•
•
•
•
•
•
•

Age group
Type of play
Keywords for predominant effects
Aim
Time
Materials needed
Procedure
How to stimulate reflections
Awareness points
Sources

The procedure for the implementation of each activity is carefully described step by step, to allow for simple
use in the classroom. You will also find the expected skills that the activity builds and strengthens. The activities can easily be integrated into the educational daily routine of the children´s group, be it on prechool or
primary school level.

Three stages in the learning process
The objectives of the activities aim to develop children’s social and emotional skills and abilities, cultivate
relationships, enjoy new experiences and ultimately to consider different approaches to dealing with situations in life. The stages of the activities are structured as follows:

Stage 1 - MOTIVATION
All activities start with information on how to motivate the children, arouse their curiosity and encourage
their thirst for knowledge.

Stage 2 - IMPLEMENTATION
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The description of the activities includes detailed instructions on how to implement the activity in order to
achieve the expected outcome.

STAGE 3 - REFLECTION
The activities provide the best result, if they are immediately followed up by a joint discussion (reflection),
offering the children an insight into their experience and highlighting what the children found most important and significant in the process.
Each activity includes a set of suggested questions to stimulate reflection. There are no correct or wrong
answers. Mistakes are not pointed out. The questions are focused on how the children would act in similar
situations. The aim is for the children to become aware of what happened. The teacher connects important
facts and findings from the pedagogical point of view.
The stages of the activities are filled with concrete techniques suitable for the age group. They support the
achievement of aims and objectives in each acitivity or in the special learning packages (as described below
in part).

Selection of activities
Each activity starts out with a short list of key words and a short description of the aims of the activity. Both
will give you a quick overview about the activity in order to assist you in selecting activities for own purposes.
In PART 4 You´ll also find an Index of the STRONGER CHILDREN´S COLLECTION OF ACTIVITIES. The index give
You a quick overview of the keyword, type of play as well as suitable for pre-school and primary school children. Please note also PART 2, providing You with a number of pre-selected Learning packages.

HOW TO USE THE ACTIVITIES
STRONGER CHILDREN´S COLLECTION OF ACTIVITIES can be used as a source of different types of activities for
pre-school children and primary school pupils. However, it works best when used together with the present
TEACHER´S HANDBOOK. Activities are especially designed to implement educational methods applied to:
•
•
•
•

Support the development of children´s social, emotional, relational and inclusive competences
Promote children´s intercultural understanding
Prevent and eliminate peer violence and bullying among children
Create awareness of the values of diversity among children.

Through the Learning packages, the TEACHER´S HANDBOOK exemplifies how to use and combine the activities in a way that clarifies the learning objectives and learning value for children in different age groups.
The activities in STRONGER CHILDREN´S COLLECTION come from many different sources and socio-cultural
environments. The combination of different approaches to the topic applied in European countries such as
Denmark, Germany, Spain, Poland, UK or Czech Republic is one of the benefits of the STRONGER CHILDREN
project. Rich bibliography and list of selected EU-funded projects is an excellent source of information and
activities which can be used to support and promote social competences, inclusion, non-violent behaviour,
intercultural understanding etc.
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VALUES AND LEARNING PRINCIPLES IN THE ACTIVITIES
Overall values
The STRONGER CHILDREN project and all learning activities in the STRONGER CHILDREN’S COLLECTION aim at
developing strong and respectful communities among younger children, where each child is recognized as a
significant person and an important part of the group. With this goal, the project and the activities seek to
promote and support the following values among younger children already in pre-school and primary school:
•
•
•
•

Inclusion of all children in the group
An anti-violence and anti-bullying mentality in the group
An intercultural understanding and respect for diversity in the group
Strong, appreciative and supportive relationships among all children in the group

Social, emotional and relational competences in a shared socialisation
On the ground of these values, the STRONGER CHILDREN project and the learning activities are based on the
idea that inclusion and community-building among children should build on the group. The idea is that an
inclusive and anti-violent environment does not occur, when we merely focus on special efforts for the individual child, who differs from the majority in the group, be it of social, cultural, mental or physical reasons.
Inclusion, anti-violence, anti-bullying, respect for diversity and strong relationships among children are in
nature the result of social, empathetic and relational processes. They only arise, when all children as a group
are jointly socialised to take care of these values in their daily relationships.
Thus, a sustainable community-building and common sense of belonging among the children are the results
of social, emotional, relational and inclusive competences that have to be trained and developed through a
shared socialisation in the group. Strong children grow from these competences that are the breeding
ground for strong communities, where the children together reject violence, bullying, prejudices, exclusion
and social isolation.

A long-term learning process
However, the social, emotional and relational competences do not occur over night. They depend on many
factors. The development and shared socialization is a challenging task for the teaching and learning environment. Social, empathetic and relational competences are not built through a single activity or one feature
week in preschool or primary school.
On the contrary, these competences grow step-by-step by a regular learning process, where the children on
both a cognitive and affective level experience, how violence and bullying lead to insecurity, anxiety, loneliness and lack of welfare – not only among the children being bullied, but in the whole environment. It is a
learning process, where the children jointly realize what it means to be equally valued and respected in a
community, where all children are welcomed despite their differences.

An educational and organizational strategy
The activities presented in the STRONGER CHILDREN´S COLLECTION OF ACTIVITIES are designed to support
this learning and socializing process from different angles and for different ages. As shown in this TEACHER’S
HANDBOOK, the activities can be combined in many ways to support the process, be it through short sessions or more protracted courses planned for a longer period. No matter how the learning process is structured, the activities can be used as building blocks that continuously strengthen the children’s awareness on
the values of inclusion, anti-violence, anti-bullying, intercultural understanding, respect of diversity etc.
Thus, we see the activities as parts of a larger organizational educational and organizational strategy, where
pre-schools and primary schools systematically aim to create strong children and inclusive learning environments.
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Involvement of parents and families
All activities in STRONGER CHILDREN´S COLLECTION are rooted in school life and within the framework of
school teaching and learning processes. However, it is important to stress the basic role that parents and
families play in the socialisation and building of values among the children. When dealing with values such as
intercultural understanding, respect of diversity, inclusion and anti-bullying, teachers and educators should
be aware of the significant influence of family values in these matters. Some children may experience a dilemma and even a discrepancy between the values emphasized in school and the values they learn at home.
Therefore, when introducing activities from STRONGER CHILDREN´S COLLECTION in the daily school life,
teachers and educators should consider the possibility of informing parents and families about the goals,
objectives and expected impact of these activities. It may be appropriate to invite families to an introductory
meeting. It may also be a good idea to instruct families how to follow up at home, with questions and reflections on the issues of inclusion, anti-bullying and diversity etc.

Activities designed to different age groups and development phases
As mentioned above, the STRONGER CHILDREN´S COLLECTION OF ACTIVITIES are designed for children in the
age group from 4 to 10 years old. Thereby, the activities include different stages of development among
children, as described in the template below.
In the following PART 2 introducing examples of Learning packages, we distinguish between different age
groups to show, how You may take into account the severity, conceptual level and reflectivity, when choosing activities to a certain age group.
Development
phases

physical
development

social
behaviour

pre-school age (4-6 years old)

primary school age (6-10 years old)





feeling of autonomy
one’s own initiative (to be proactive)
to adopt environment through gameplaying




achievement motivation/to deal with the requirements of achievement
self-confidence/-worth (in a class)



rise of strength and endurance (accelerated
growth of muscles)
first growing episode
skill and agility
to improve the sense of balance
to jump with one leg
to cut with scissors
to button up/down
to knead sth, to screw
fine physical activity → pain ng movement
extension of the social framework
new attachement figures → (kindergarten)
teachers
playing with peers – partner games, roleplaying games (before parallel-playing)
arguments and conflicts → new solu on
strategies
consideration
developing confidence
learning to share sth.
self-perception by comparison with others
social skills by the influence of peers:
• cooperation
• integration





coordination of perception and movement
writing as special physical achievement
high need for movement




to defer own needs to the aims of the group
non-simulation games → development of desire, to
follow tasks, power of endurance, learning to be sociable/outgoing, integration
peers are more meaningful, friendships get stronger
to experience limits, learning by consequences/reactions to specific behaviour
to learn rules for an orientation of behaviour
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language








mental activity









• democratic behaviour
• tolerance
• verbal communication
previous, future and imaginary happenings
why-questions
sub-/topics
to use subordinate clauses
repeat of short stories
to intensify grammar, vocabulary and
sentence structure
demonstrative thinking
egotism
to focus on one characteristic
not able to recognise reversibility
thinking is fixed to the concrete perception
observational learning
to allocate a detail to an ensemble





literary language
more complicated sentences
to classify terms into categories

logical/concrete thinking
to focus on more characteristics at the same time
tob e able to recognise reversibility
thinking is fixed to reality
conclusions/argumentations
ability to take criticism (critical faculty)
to rank, judge and link information
differentiation between reality and imagination
(between true and false)
 feeling for fair and unfair
Sources: http://www.kindererziehung.com/Paedagogik/Entwicklung/Denkentwicklung.php
http://www.knetfeder.de/kkp/entwicklung.html
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PART 2
LEARNING PACKAGES –
PRACTICAL EXAMPLES OF HOW TO USE
INTRODUCTION
In this section of the TEACHER’S HANDBOOK we present 6 learning packages, giving 6 different examples of
how to select and combine learning activities from STRONGER CHILDREN’S COLLECTION. With the learning
packages we hereby constructed a number of learning courses to illustrate how activities may be implemented in practice among different age groups.
It is, however, important to underline that the learning packages are merely examples and should not prevent teachers and educators from choosing and composing their own activities from the collection. They are
in no way exhaustive for the numerous ways to select and combine the great many activities and exercises in
STRONGER CHILDREN’S COLLECTION. Thus, the learning packages may serve as inspiration for You to select activities that fit the specific learning purposes in Your teaching and learning environment.
The learning packages are composed in a manner where each package represents one of the recurrent values in STRONGER CHILDREN’S COLLECTION OF ACTIVITIES. Thus, You´ll find a learning package for each of
the themes:







Emotional intelligence
Conflict management
Confidence building
Diversity and intercultural understanding
Inclusion and community building
Needs and rights

The learning package EMOTIONAL INTELLIGENCE exemplifies activities especially focused on children’s
awareness of other people’s feelings and needs as well as awareness of their own feelings and emotional
reactions.
The learning package CONFLICT MANAGEMENT exemplifies activities especially focused on children’s ability to process and resolve conflicts in a non-violent way where all needs are recognized.
The learning package CONFIDENCE BUILDING exemplifies activities especially focused on children’s building
of mutual trust and appreciative relationships, where all children feel safe to express what they mean and
who they are.
The learning package DIVERSITY AND INTERCULTURAL UNDERSTANDING exemplifies activities especially
focused on children's understanding of socio-cultural diversity and children’s recognition that diversity may,
in fact, increase the total skills and resources in the group.
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The learning package INCLUSION AND COMMUNITY-BUILDING exemplifies activities especially focused on
children’s sense of responsibility to the community, affiliation to the group and feeling of equality in the
group.
The learning package NEEDS AND RIGHTS exemplifies activities especially focused on children’s development of mutual awareness of their own rights and needs and those of others, as well as awareness on ways
to give space for different needs within the group.

All the learning packages are described in a standard template to
ensure clarity and ease of use.
Each package refers clearly to activities suitable for 3 different age levels within
preschool and primary school:
Youngest age level: ca. 4-5 years
Middle age level: ca. 6-7 years
Highest age level: ca. 8-10 years
All activities refer to the corresponding activity number in the
STRONGER CHILDREN’S COLLECTION OF ACTIVITIES.
The pedagogical approaches refer to the presentations in the next Part 3
(Not this picture, but just to propose some kind of picture or illustration here):
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LEARNING PACKAGE 1
EMOTIONAL INTELLIGENCE
All over Europe, we see today a strong focus on inclusion and the idea of inclusive learning among children of
all ages. Before the concept of inclusion came into focus, bullying was a keyword in many anxious debates
and studies of children’s interaction. At the same time, violent behaviour and bullying among children reflect
exclusion, which is a painful part of everyday life in school and other institutions for some children, probably
in all social and learning environments. Exclusion and isolation of some children can also be seen as an expression of children’s lack of empathy, tolerance and mutual recognition across diversity. Some may also say
that the exclusive processes among children reflect the level of emotional intelligence in the group.

LEARNING PACKAGE 1: EMOTIONAL INTELLIGENCE
Intelligence is a term connected generally with the mind and its ability to perceive and analyze data. But
according to the newest psychological research, it is obvious that there are other types of intelligencea, as
this word should be regarded as “ability to manage in the outer world”. It is not only the mind that is important in managing social relations and learning processes. The emotions are of equally importance. Thus,
cooperation between emotions and the mind is crucial for the proper doing, no matter: in the world of
nature or the society.
The Learning theme:

EMOTIONAL INTELLIGENCE

The objectives of the theme:

General objectives for the class/group:






The competence objectives for
the childrens learning process:

The types of play:
The most important keywords:
Expected impact in the short
term:

Expected impact in the long
term:

Develop an ability to recognize and define emotional reactions
Identify own emotions
Identify the emotions of others
Create the ability to feel and show empathy
Ability to link situations with emotions and feelings

Specific competences to be trained among children:
 Self-awareness in feelings and emotions
 Self-control in behaviours
 Empathy
 Assertiveness
 Cooperation based on awareness of other’s feelings
Interaction, creative, art, communication, movement, role play, ice-breaking,
contact, cooperation
Emotional intelligence, feelings, emotions, social competence, team feeling,
trust










Children can describe their emotions and feelings
Children are able to register and emphathize with feelings and emotions of
other children
Children are responsible for their actions
Children can recognize their emotions in different situations
Develop emotional intelligence
Develop responsibility for own behaviours
See the impact of doings on other’s feelings and emotions
Create empathy
Deal with emotions
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What exercises to the youngest
age level (approx. 4-5 years):

What exercises to the middle age
level (approx. 6-7 years):

What exercises to the highest
age level (approx. 8-10 years):

What is the progression between
the exercises in the package:

7. Game of Sharing
8. Common Drawing
46. My Golden Shoe
48. Rabbit’s Rights
64. Good Behaviour
12. Guide Dog
29. Emotion Pictures
61. Shout Stop
62. Offender – Victim Exercise
63. Dialogue Corner
9. A Heart of Our Class
19. Star Of The Week
20. My Secret Friend
30. Show Your Emotions
31. Feeling Good
37. No Blame Approach
38. Robot Portrait
43. Take a Step Forward



Youngest age level:
1.My Golden Shoe
2.Game of Sharing
3.Rabbit’s Rights
4.Common Drawing
5.Good Behaviour



Middle age level
1.Guide Dog
2.Emotion Pictures
3.Shout Stop
4.Offender- Victim Exercise
5.Dialogue Corner



What additional exercises may
be involved:

What timeframe does the package approx. require:
What pedagogical approaches
may have a special relevance for
this theme:

Highest age level

1-Feeling Good
2.Show Your Emotions
3.Robot Portrait
4.No Blame Approach
5.Heart of Our Class
6.Star Of the Week
7.Take a Step Forward
8.My Secret Friend
10. A Photo Is Better than a Thousand Words
28. A Song and a Story
32. Zones of My body
33. Fair Fight
35. Reflections on Fear Fight
47. I Shine Like a Star
Also some ice- breaking activities or relaxing, according to your needs
All together, the suggested activities may over time require a time schedule of
3-5 to 4 hours for youngest and middle group, 4 hours for highest age group,
however some exercises are long – term for year or at least semester.
Cooperative learning
Group dynamics and group rules
Nine intelligences
Learning styles
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LEARNING PACKAGE 2
CONFLICT MANAGEMENT
The objective of this theme is the creation of children’s ability to process and resolve conflicts in a nonviolent way.
Coexistence is an essential value to live harmoniously in a community. It’s based in other fundamental values
such as respect for other members who share the environment.
To promote the coexistence is fundamental to provide children with conflict management abilities, and this
requires an educational response based on positive values that need a global policy in the educational center
that involve all aspects of school life. To make this possible, it is necessary to involve all members of the educational community: parents, students and staff. In addition, managers and politicians must assume their
task and responsibility within a comprehensive framework.
The presence of standards of living is one of the elements that has a great influence on the success of promoting conflict management activities. These rules must be known and shared by all stakeholders in the
educational community in order to be respected and internalized. In this way, everyone can participate and
take responsibility for them.
With the activities in this package, the children learn more about how to manage the conflicts that can appear in the every-day life.

The Learning theme:

CONFLICT MANAGEMENT

The objectives of the theme:

General objectives for the class/group:

Identify the long-term underlying causes of social conflicts.

Evaluate the conditions that may affect the likelihood for a conflict
to escalate.

Familiarize children with a wide range of tools for managing conflicts.

Know how conflicts may be managed in several issue areas
Specific competences to be trained among children:

Understand the dynamics of human negotiation among conflicting
interest groups and how to achieve mutual agreement.

Active listening

Formulate and express desired outcomes.

Identify underlying interests

Develop and analyze options

Be familiar with tools for mediation, crisis management, coercive
diplomacy, interaction conflict resolution and post-conflict stabilization.

Knowledge of ethics of collaborative conflict resolution including
neutrality, confidentiality, objectivity, respect for the differences,
and honesty.
Interaction, communication, cooperation, creative, art, contact art,
movement
responsibility, emotional intelligence, intercultural understanding, cultural difference, team feeling, feelings, emotions, social competence,
understanding violence, needs and rights, inclusion, trust, fair fight

creating awareness for others feelings and own responsibility.

learning to change the own point of view and stimulating empathy.

The competence objectives for the
children’s learning process:

The types of play:
The most important keywords:
Expected impact in the short term:
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encouraging taking responsibilities on own actions and promoting
the respect

promoting the cooperation and the establishment of common
rules.

development of common rules for the group

developing self-confidence and respect on others

developing self-responsibility

developing empathy
7. Game of sharing
13. Where am I?
41. Negotiating a contract
42. Definition of violence
54. Put together a jigsaw
55. The knot
63. Dialogue corner
7. Game of sharing
13. Where am I?
37. No blame approach
38. Portrait robot
39. What could have happened here?
41. Negotiating a contract
42. Definition of violence
50. Driving a car
54. Put together a jigsaw
55. The knot
63. Dialogue corner
13. Where am I?
36. Being in your shoes
37. No blame approach
38. Portrait robot
39. What could have happened here?
41. Negotiating a contract
42. Definition of violence
44. Children’s rights: needs and wants
50. Driving a car

youngest age level:
1. Game of sharing
2. Where am I?
3. Negotiating a contract
4. Definition of violence
5. Put together a jigsaw
6. The knot

middle age level:
1. Game of sharing
2. Where am I?
3. No blame approach
4. Portrait robot
5. What could have happened here?
6. Negotiating a contract
7. Definition of violence
8. Driving a car
9. Put together a jigsaw
10. The knot


Expected impact in the long term:

What exercises to the youngest age
level (approx. 4-5 years):

What exercises to the middle age
level (approx. 6-7 years):

What exercises to the highest age
level (approx. 8-10 years):

What is the progression between the
exercises in the package:
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highest age level:
1. Where am I?
2. Being in your shoes
3. No blame approach
4. Portrait robot
5. What could have happened here?
6. Negotiating a contract
7. Definition of violence
8. Children’s rights: needs and wants
9. Driving a car
You can add or replace exercises of the column below with the other
ones.
11. Whispering (highest age level)
15. Stories of names (middle and highest age levels)
16. What we are (Bingo) (middle and highest age levels)
35. Reflection on fair fight (middle and highest age levels)
43. Take a step forward (all age levels)


What additional exercises may be
involved:

What timeframe does the package
approx. require:
What pedagogical approaches may
have a special relevance for this
theme:

Also use warm-up or relaxing activities according to your or your group’s
needs
For suggested progression of exercises you need ca. 5,5 – 7 hours without preparation time and breaks.
Short description:
Group dynamics and group rules
Learning concept: empowerment contra violence among children
Assessment tools for inclusive learning
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LEARNING PACKAGE 3
CONFIDENCE BUILDING
Self-confidence is extremely important in almost every aspect of our lives. Yet, many children struggle to find
it. Sadly, this can be a vicious circle: people who lack self-confidence can find it difficult to become successful. Confident people inspire confidence in others: their audience, their peers, their bosses, their customers,
and their friends. Furthermore, the building of mutual confidence in a children´s group is the basis for inclusion, appreciation, respect and trust in the group.
The Learning theme:

CONFIDENCE BUILDING

The objectives of the theme:

General objectives for the class/group:





Develop a strategy for increasing one’s self-confidence
Identify personal traits and characteristics of self-confident people
Identify behaviours of self-confident people
Understand the relationship of self-confidence and leadership

The competence objectives for
the childrens learning process:

Specific competences to be trained among children:

The types of play:

interaction, ice-breaking, creative, movement, contact, communication, cooperation

The most important keywords:

Confidence building, emotional intelligence, team feeling, emotions, feelings,
personal traits, responsibility, trust

Expected impact in the short
term:







Children are not afraid to be wrong.
Children listen more than they speak.
Children acknowledge other children achievements.
Children freely ask for help.
Children do not put down other children, they encourage and support
them.

Expected impact in the long
term:





Increased self-confidence, self-esteem and self-efficacy
Increased respect of others
Increased chances of being successful in life

What exercises to the youngest
age level (approx. 4-5 years):

5. Hot ball
18. Would you like to play with us?
23. Our common friend
45. Hugs marathon
58. Meeting puppets
65. Silver and golden stars
9. A heart of our class
17.Confidence building drawing
29.Emotion pictures

What exercises to the middle age
level (approx. 6-7 years):









Believe in yourself and your abilities
Know your strengths and weaknesses
Do what you believe to be right, even if others mock or criticize you for it
Set small goals and achieve them
Be willing to take risks and go the extra mile to achieve the better things
Accept compliments graciously, avoid arrogance
Admit your mistakes and learn from them
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What exercises to the highest
age level (approx. 8-10 years):
What is the progression between
the exercises in the package:

40.The penguin game
47.I shine like a star
19.Star of the week
20.My secret friend
21.Let’s be an unbreakable chain
22.What values doe we share?


Youngest age level
1.
2.
3.
4.
5.
6.



Middle age level
1.
2.
3.
4.
5.



What timeframe does the package approx. require:
What pedagogical approaches
may have a special relevance for
this theme:

A heart of our class
Confidence building drawing
Emotion pictures
The penguin game
I shine like a star

Highest age level
1.
2.
3.
4.

What additional exercises may
be involved:

Hot ball
Would you like to play with us?
Our common friend
Hugs marathon
Meeting puppets
Silver and golden stars

Star of the week
My secret friend
Let’s be an unbreakable chain
What values doe we share?

12.Guide dog
49.Blind confidence
50.Driving a car
51.Dark tunnel
52.The human digital camera
60.The travelling book
For suggested progression of exercises you need ca. 2.5 – 3.5 hours without
preparation time and breaks.
Cooperative learning
Nine intelligences
Learning concept: empowerment contra violence among children

(Not this picture, but just to propose some kind of picture or illustration here…)
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LEARNING PACKAGE 4
DIVERSITY AND INTERCULTURAL UNDERSTANDING
Diversity is a broad concept, ranging from socio-economic and socio-cultural differences to differences
linked with physical disabilities or mental vulnerability etc. Whatever the reasons, diversity is in general defined from the “normality” concept in the majority, which may sometimes lead to exclusion of minorities, if
they are somehow different. The excluding behaviour may in many cases not be deliberate or intentional.
Yet, to create and ensure tolerance and understanding for diversity, children need to learn to reflect on
these issues and learn to appreciate the value of each person.

The Learning theme:

DIVERSITY AND INTERCULTURAL UNDERSTANDING

The objectives of the theme:

General objectives for the class/group:


The competence objectives for
the childrens learning process:
The types of play:

Specific competences to be trained among children:


The most important keywords:
Expected impact in the short
term:
Expected impact in the long
term:
What exercises to the youngest
age level (approx. 4-5 years):
What exercises to the middle age
level (approx. 6-7 years):
What exercises to the highest
age level (approx. 8-10 years):
What is the progression between
the exercises in the package:
What additional exercises may
be involved:
What timeframe does the package approx. require:
What pedagogical approaches
may have a special relevance for
this theme:
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LEARNING PACKAGE 5
INCLUSION AND COMMUNITY BUILDING
Optimal learning processes take place in classroom environments, in which children are involved as active,
equal and valued participants of their learning community. Therefore, the activities in this learning package
help children to experience what it means to be part of a community being appreciative and welcoming –
and also paving the way to social, inclusive and relational competences.
Social competence includes self-awareness and control of impulses. Social competence also means to be
able to interact cooperatively, to be able to see beyond individual needs and appreciate the concerns of
others.Developed social skills increase the learning achievement and the amount of problem behaviours
decreases.
The Learning theme:

INCLUSION AND COMMUNITY BUILDING

The objectives of the theme:

General objectives for the class/group:








The competence objectives for
the childrens learning process:

The types of play:

To train and strengthen cooperation in the group
To train and strengthen team building, team feeling and sense of belonging
To train and create awareness of the importance of mutual respect
To train and strengthen mutual tolerance
To train and strengthen mutual inclusion and sense of responsibility
To develop tolerance
To strengthen and create awareness of social competence in practice

Specific competences to be trained among children:
 To interact positively with other children
 To express wishes and needs clearly
 To negotiate with other children in an appropriate way
 To be able to maintain positive relations even after disagreements
 To accept and appreciate other children who have special needs
 To accept and appreciate other children who belong to other ethnic groups
Creative, communication, contact, cooperation, movement, interaction, Icebreaking

The most important keywords:

Inclusion, team feeling, intercultural understanding, emotional intelligence,
diversity, cultural difference, confidence building, team feeling

Expected impact in the short
term:

Stronger mutual awareness, openness and feeling of belonging to a group and a
community, where the children show mutual care and concern

Expected impact in the long
term:



Better collaboration across all children in the group and degradation of
cliques and exclusive manners

Stronger feeling of belonging, visibility and well-being for all children in the
group
4. Lost clown
8. Common drawing
18. Would you like to play with us
24. The web
53. Living together
54. Put together a jigsaw


What exercises to the youngest
age level (approx. 4-5 years):
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59. The network

What exercises to the middle age
level (approx. 6-7 years):

3. Jobs
9. A heart of our class
19. Star of the week
21. Let´s be an unbreakable chain
25. The sun of friendship
26. Happy birthday songs
42. Definition of violence

What exercises to the highest
age level (approx. 8-10 years):

2. Roundabout
6. The hidden words
10. A photo is better than a thousand words
15. Stories of names
16. What we are
17. Confidence building drawing
20. My secret friend
22. What values do we share
41. Negotiating a contract
44. Children’s rights

What is the progression between
the exercises in the package:



Youngest age level
1.The web
2.The network
3.Living together
4.Put together Jigsaw
5.Lost clown
6.Common drawing
7.Would you like to play with us



Middle age level
1.Let´s be an unbreakable chain
2.Jobs
3.A heart of our class
4.The sun of friendship
5.Star of the week
6.Happy birthday songs
7.Definition of violence



Highest age level
1.Roundabout
2.Confidence building drawing
3.What we are
4.Hidden words
5.Stories of names
6.A photo is better than a thousand words
7.My secret friend
8.What values do we share
9.Negotiating a contract
10.Childrens rights

What additional exercises may
be involved:

3. Jobs
5. Hot ball
11. Whispering
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12. Guide dog
13. Who am I
14. Jugglers
18. Would you like to play with us
23. Our common friend
28. A song and a story
45. Hugs marathon
48. Rabbits rights
51. Dark tunnel
56. Finding new name
57. Child in the well
58. Meeting puppets
60. Travelling book
63. Dialogue corner

What timeframe does the package approx. require:





Youngest age level: about 2½ hours
Middle age level: about 4 hours
Highest age level: about 5 hours

What pedagogical approaches
may have a special relevance for
this theme:






Cooperative Learning
Group Dynamics and Group Rules
Empowerment contra Violence among children
Narratives
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LEARNING PACKAGE 6
NEEDS AND RIGHTS
The objective of this theme is the creation of awareness for children’s rights. Children learn about their own
needs and those of others. They also learn how these correspond with the group. It’s important to establish
common rules in the group for training, cooperation and socializing. Thereby an understanding of the meaning and concept of non-violence is developed. Furthermore, the children start to discuss children’s protection. With the activities of this package the children learn more about themselves (emotions, perception,
actions) and their social surroundings (communication, structures, requirements).
The Learning theme:

NEEDS AND RIGHTS

The objectives of the theme:

General objectives for the class/group:





The competence objectives for the
children’s learning process:

The types of play:
The most important keywords:
Expected impact in the short term:

Expected impact in the long term:

What exercises to the youngest age
level (approx. 4-5 years):
What exercises to the middle age
level (approx. 6-7 years):

What exercises to the highest age
level (approx. 8-10 years):

to create an awareness of children’s rights
to discuss children’s protection
to establish common rules for training, cooperation and socializing
to understand the meaning and concept of non-violence

Specific competences to be trained among children:
support children to reflect on solidarity and respect of others
to strengthen the children’s mutual responsibility and respect
to gain self-awareness and self-confidence
to discuss and strengthen the common awareness among children
on how and why violence make children feel bad, unhappy and
miserable

to identify own boundaries

to help children to express their feelings in both a verbal and nonverbal way

to strengthen the children´s awareness and ability to describe their
needs and requirements in common training and social activities
Cooperation, communication, contact, interaction, ice-breaking, creative, art
Needs and rights, confidence building, conflict management, social competences, inclusion, mutual awareness, emotional intelligence





Creating awareness for needs, wants and boundaries of oneself and
others

Step towards children’s protection by supporting self-confidence

understanding mutual responsibility and respect

Development of common rules for the group

Developing self-confidence

Increased competence in verbal and non-verbal expression of feelings
48. Rabbit’s rights
32. Zones of my body
41. Negotiating a contract
48. Rabbit’s rights
61. Shout stop
43. Take a step forward
32. Zones of my body
44. Children’s rights: needs and wants
41. Negotiating a contract
48. Rabbit’s rights
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61 Shout stop
43. Take a step forward
32. Zones of my body

What is the progression between the
exercises in the package:



Youngest age level:
1.
2.



Middle age level:
1.
2.
3.
4.
5.



What additional exercises may be
involved:

What timeframe does the package
approx. require:
What pedagogical approaches may
have a special relevance for this
theme:

Zones of my body (32.)
Rabbit’s rights (48.)
Zones of my body (32.)
Rabbit’s rights (48.)
Negotiating a contract (41.)
Take a step forward (43.)
Shout stop (61.)

Highest age level:

1. Zones of my body (32.)
2. Rabbit’s rights (48.) / Children’s rights: needs and wants (44.)
3. Negotiating a contract (41.)
4. Take a step forward (43.)
5. Shout stop (61.)
You can add or replace exercises of the column below with the other
ones.
17. Confidence building drawing (middle and highest age level)
12. Guide dog (middle and highest age level)
45. Hugs marathon (youngest and middle age level)
47. I shine like a star (all age levels)
46. My golden shoe (youngest and middle age level)
19. Star of the week (highest age level)
Also use warm-up or relaxing activities according to your or your group’s
needs
For suggested progression of exercises you need ca. 2.5 – 3.5 hours
without preparation time and breaks.
Cooperative learning
Group dynamics and group rules
Learning concept: empowerment contra violence among children

(Not this picture, but just to propose some kind of picture or illustration here…)
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PART 3
PEDAGOGICAL APPROACHES AND PRINCIPLES
INTRODUCTION
In this part, we present a number of pedagogical approaches and didactic ideas that in different ways correspond to the learning activities in the STRONGER CHILDREN’S COLLECTION OF ACTIVITIES.
It is important to stress that the goal of this part is not to provide a thorough and comprehensive introduction to the selected theories and methods in this selection. Our aim is merely to highlight some approaches,
which correspond with the goals and objectives of the STRONGER CHILDREN project and the learning activities in STRONGER CHILDREN’S COLLECTION.
As previously described in part 1, we wish to promote and support the process, where younger children
through common learning activities experience their own needs for inclusion, interpersonal understanding
and mutual respect in a non-violent environment and community. The hope is that younger children through
the activities - on both a cognitive and affective level - learn how mutual care and confidence have a strong
impact on their well-being, togetherness and feeling of belonging to the group. Thus, the activities appeal
both to the individual and collective sense of security and safety. The basic idea is that younger children are
capable of learning the need for inclusion and community, even though they do not understand the concepts on an abstract and intellectual level.
However, the learning activities themselves have roots in different pedagogical and didactic traditions and
theoretical approaches. Those traditions and approaches may, more or less significant, be reflected in the
methods used in the activities.

An example
A teacher seeks to encourage the cooperation and active participation of all the children in the group by
giving them a common task to read and discuss a short text. But the cooperation doesn’t really work.
Some children are not contributing to the common task. They remain passive or somewhat stay in the
periphery of the group. A real community does not occur among the children, until the teacher systematically divides the task into different types of activity. Some children are asked to draw pictures, while others are reading the text aloud. Other children need the teacher to retell the text, while they themselves
dramatize the text into a small roleplay etc.
Thus, the teacher takes into account that the children can only be equally active and contributing, if they
get a chance to participate on their own learning conditions, using their optimal learning styles.

Apart from learning styles, as mentioned in the example, we describe a series of pedagogical approaches and
principles that are in general considered to be essential for children's development of basic social, emotional
and relational competences. The selected approaches are by no means new. They are all well known and
commonly used in educational environments. But although all introductions have a general nature, they all
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include references to the STRONGER CHILDREN’S COLLECTION OF ACTIVITIES. When literature is mentioned,
You´ll find references in the list of links and literature in Part 6.
In the following sections You find brief introductions to:

Cooperative Learning
Group Dynamics and Group Rules
Nine Intelligences
Learning Styles
Empowerment contra Violence among children
Narratives
Creative Methods
Assessment Tools for Inclusive Learning

A BRIEF INTRODUCTION TO COOPERATIVE LEARNING
Cooperative learning is a pedagogical-didactic educational system developed by the American researcher
and Professor Spencer Kagan. Cooperative Learning is based on the idea that children learn best and most
efficiently, when the learning process is organized in cooperative structures that inspire and motivate students to learn.
Cooperative Learning is based on a social constructivist approach, in which Vygotsky's definition of learning
as social processes and interaction has played an important role. Within the Cooperative Learning, this implicates in practice that students through cooperation and interaction around professional tasks achieve a simultaneous learning process, where everyone contributes through the shared commitment and the common
concentration on the task.

The structure concept in Cooperative Learning
The concept of structures within the Cooperative Learning reflects the interaction forms that codify and put
the student´s work and collaboration into system. Thus, the structures in Cooperative Learning can be defined as the organizational and methodological framework which - step-by-step - supports and promotes
students' problem-solving – thus ensuring both the individual and collective learning. The structures are built
to create a systematic framework for the student´s learning community. The structures ensure that all students, regardless of knowledge and other assumptions, will have an active impact on the common results
and have their equal share of the common achievements. Spencer Kagan has developed a large number of
these structures that variously support the social, cognitive and communicative skills and cooperation. One
of the basic ideas of Cooperative Learning is that these cooperative and interactive structures are the most
important factors to motivate students for learning. Community and interaction are seen as the key elements of learning - including the professional learning within the various subjects in school and learning environments.

The pedagogical-didactic principles in Cooperative Learning
The structures of Cooperative Learning are all based on the following pedagogical and didactic principles:




Simultaneous interaction
Positive interdependence
Individual responsibility
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Equal participation

The principle of simultaneous interaction becomes evident through teamwork and various group formations,
supporting cooperation. Teamwork indicates that all students have the opportunity to contribute and have
their say in a lesson.
The principle of positive interdependence expresses the positive and indispensable role that each student
plays for the group. This indicates that the group results depend on the individual student's contribution and
skill. It minimizes the negative competition and facilitates the mutual joy of the others' skills rather than jealousy and envy.
The principle of individual responsibility is in this context the responsibility to reflect and articulate what the
students have learned, how they perceived the topic, and what further support they may need from the
others. Thus, the individual responsibility can be translated into the responsibility for one’s own learning
process.
The principle of equal participation seeks to ensure that students actually take turns in contributing to cooperation and common learning. Equal participation is also a way to ensure that all students are visible and
furthermore, that it is legitimate to take the floor and have something to say.

Learning Domains
The structures in Cooperative Learning support different types of learning - or learning domains as they are
called in this approach. The learning domains cover:




Social learning: the structures to support team building and class building
Cognitive learning: the structures to support knowledge, cognitive skills and thinking skills
Communicative learning: the structures to support communicative skills and knowledge sharing

Cooperative Learning – what relevance for Stronger Children?
Cooperative Learning is a pedagogical-didactic approach, which in many ways speaks directly into the
learning environments that we would like to promote with the many activities in the STRONGER CHILDREN´S COLLECTION.
The focus of Cooperative Learning is that students in learning situations develop their social and communicative skills through cooperation and community learning. Through the cooperation structures the students contribute actively and equally to the tasks, thus achieving a simultaneous learning process, a community, unity and common ownership around the results.
With this approach, the goals of Cooperative Learning are similar to the goals of all activities in the
STRONGER CHILDREN´S COLLECTION: to strengthen social competences and learning communities which
leave no room for bullying and exclusion among children.
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A BRIEF INTRODUCTION TO GROUP DYNAMICS AND GROUP
RULES
From the social or psycho-pedagogical perspective three people form a group. The group can be formal or
informal. Formal group consists of people who are members of the group not as a result of their likes and
preferences but according to any formal reasons. Such a group has usually strict regulations, hierarchy, and
common tasks and goals. Formal groups are: staff at work, members of a rescue team, but most of all: a class
of students.
Informal groups are formed by people by a free will: they can be built around common purpose, interests,
likes, references. Informal groups are more flexible and better suited to form interpersonal relations, however, from the perspective of formal groups – it can be disruptive for regulations.
A school class is both: formal and informal group: on the basis of formal class membership small groups of
friends are formed. Thus the role of the teacher in this structure and its dynamics is very important and is set
by his/her style of leading the class.

Structure
Every social group has its structure (static approach) and dynamics (dynamic approach). The structure of the
group can be regarded from three points:
1. Structure of hierarchy. It is appointed by the roles inside the groups: in formal group (class), the
teacher is a boss, while the students must obey the rules set by the teacher. However it is important to make the students a part of the process of forming the rules, making the teacher “a
guard” rather than “donor” of the rules. In informal groups, there are leaders and subordinates,
sometimes the group can have more than one leader, it depends on the strength of personality
of individuals.
2. Structure of communication. It refers to the social interactions inside the group: in formal groups
it is set a priori by rules and customs, and in informal groups there are specific ways of communication that can be an important factor of belonging to a group.
3. Sociometric structure. This is a structure of relationships among members of the group.
It is important for a teacher to remember that the influence on the formal group is obvious, while the relationship between teacher and informal groups is more complex. It is relevant for the teacher to have a
knowledge about the informal groups inside the class, while it is impossible (and can be very harmful while
trying) to create the structures of informal nature. What can be done - having knowledge about the first
type of the structur- is to affect the second type. The third type is a very delicate matter that calls for a
deep pedagogical sense.

Dynamics
There are three main stages of developing a class as a social group:
1. The understanding stage – the students are getting to know each other, they find themselves in a
new environment, the informal groups do not yet exist.
What teacher should do: collect information about students: their names, interests, characteristics,
likes; allow and stimulate getting to know each other; create a positive atmosphere to assimilate the
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class; any ice-breaking or integrating activities are welcome. The good thing here is to allow working
in small, mixed groups. At the end of this stage it is good to create common rules of cooperation.
2. The integration stage – the children create the group bond. They feel more safe and self-confident in
the class. They have less fear of being unaccepted in class.
What teacher should do: being a guard of the norms and rules set by the group during the previous
stage. Any activities for improving the process of communication are good at this stage.
3. The self-realization stage. This is the longest and most various stage, thus also being the most dynamic stage. The children have the feeling of community. A wide range of feelings are expressed:
from enthusiasm, a willingness to work together, to passivity, anger or aggression. The group is constantly working on solutions to nner problems.
What teacher should do: watch the processes of communication, mitigate conflicts, improve selfconfidence among the children. On this stage, expressing of feelings and emotions, dealing with
them, as well as communicating and cooperative abilities should be improved.
Every stage derives from the previous one, and proper recognition of the current phase is a crucial factor for
the proper interpretations of the children´s behaviour – and thus also a crucial factor for the appropriate
teaching actions.

Group dynamics and group rules – what relevance for Stronger Children?
The understanding of group dynamics and the forming of the social structure within the group is an important point of attention for the teacher. When we focus on inclusion, anti-bullying, mutual respect and
equality in the children´s group, the insight in the development stages can be very helpful. Furthermore,
the process of inclusion and community-building may fail on each of the stages, if the teacher is not aware
of the dynamics and informal structures within the children´s group.

A BRIEF INTRODUCTION TO NINE INTELLIGENCES
Over the years several theories have emerged trying to explain what intelligence is. Most of them linked
intelligence with human mind and it’s potential. Over the last few decades, the research on intelligence has
resulted in two important conclusions: intelligence can be enhanced and amplified, and there are multiple
intelligences.
Intelligence can be regarded as tendencies or psychobiological potentials that may, or may not, fulfil themselves depending on several cultural and environmental factors. This means that intelligence is notonedimensional, static, fixed and only innate. On the contrary, intelligence is multiple and modifiable, with the
possibility of development if properly stimulated. The most popular and one of latest theories on intelligences is the Gardner’s Theory, according to which there are nine types of intelligences divided in four large
groups namely conventional, expressive, personal and new intelligences.
Type of
intelligence
Linguistic

Conventional
Intelli-

Group of
intelligence

Characteristic of intelligence
The ability to learn and use spoken and written language and to
learn different languages. It enables expressing things, feelings, and
observations in words. Children with this intelligence like to write,
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Logical - mathematical

New intelligences

Personal intelligences

Expressive Intelligences

Musical

Bodily-kinesthetic

Spatial

Intrapersonal

Interpersonal

Naturalistic

Existential

they are good at papers, poetry, doing crosswords, story –telling.
The ability to calculate, quantify, consider propositions and hypotheses, and carry out complete mathematical operations. It enables
to use abstract, symbolic thought. Children with this intelligence
like mathematics, solving logical problems, strategy and games and
experiments. They like patterns, dividing into categories, relationships.
The skills for the composition, execution and appreciation of musical patterns. Children with musical intelligence are singing to themselves, they like singing, imitating voices. They often drum with
hands or fingers. They sometimes can recognize sounds that other
people miss.
The skills to use the body with a goal, solve problems or produce
something. Children with such intelligence are always in movement.
They are interested in every kind of sport, outdoor or involving
movement activities, dancing.
The skills to recognize and manipulate spatial patterns. It is ability
to see the world in three dimensions. Children who like mazes,
drawings, maps, spending time daydreaming have this kind of intelligence.
The ability for self-understanding and self-regulation. Children with
this kind of intelligence are shy, very aware of their own feelings
and self-motivated.
The ability to understand the intentions motivations and desires of
others. The children with easiness to communicate, leaders of peer
groups, are definitely equipped with this kind of intelligence.
The abilities related to the flora and fauna and interaction with the
environment and nature. Children with this intelligence love biology, they are interested in being outdoors, with nature, love animals
and plants.
The ability to place oneself in relation to the cosmos and the big
existential questions, to experience feelings in great intensity or
states of consciousness, such as love or creativity.

Each of these intelligences is connected to the five senses and, generally, a particular intelligence can be
activated through sight, hearing, taste, touch, smell, speech and communication with others, intuition, metacognition or spiritual insight. The fact, that the children show specific kind of interesting and thus intelligence doesn’t mean that they have no others. Each human being has all of these nine intelligences however
not all of them are developed at the same level. In most cases, one or two types of intelligences are more
developed than the others. We all have the ability to develop all of the different kinds of intelligence but in
order to do so we have to activate them at certain points in time and use them regularly. By providing the
opportunity of learning situations that appeal to different types of intelligence, teacher increases learning
possibilities for children with different types and levels of intelligences.
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Nine Intelligences – what relevance for Stronger Children?
The activities in the Stronger Children collection are directly contributing to the development of the personal intelligences, such as the ability for self-understanding and self-regulation (intrapersonal) as well as
the ability to understand the intentions motivations and desires of others (interpersonal). The approach
and understanding of the multiple intelligences and their potentials also plays a very important role, when
the teacher wants to support the respectful collaboration among the children. The children´s experience
and mutual appreciation is promoted, when they realize how they all can contribute from different kinds
of intelligences.
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A BRIEF INTRODUCTION TO LEARNING STYLES
The theory and the concept of learning styles and their impact on learning value was initially developed and
explored by the American scientists Rita Dunn and Kenneth Dunn, dating back to the 1970s. The general
approach of Dunn & Dunn was that everyone has an individual way of learning, and furthermore that individual learning is optimized when the learning environment is able to respond to the individual learning
style. As a consequence, some learning environments may be designed in such a way that frustrates the
learning process for some children. Thus, the building of strong communities, inclusion and intercultural
understanding among younger children may also be both indirectly and directly affected by the children's
individual learning styles. Therefore, it is important for teachers and educators to be aware of different
learning styles in the group, when working deliberately with the community building and the development of
mutual respect and recognition in the children´s group.
In the following sections you will find a short introduction to some of the most predominant models about
learning types and learning styles. Afterwards, you will find examples, how the awareness of different learning styles may promote and strengthen the building of strong communities and social competences among
younger children. This includes references to concrete exercises in the Collection of Children´s activities,
being good practice examples on the way that learning styles may be used actively in the community building
among children.

A short introduction to learning styles
Dunn & Dunn's model of learning styles is widely known in educational contexts, whether or not the model is
used in practice:

According to the model, many different elements and stimuli are important and may influence the children´s
learning process such as:





The environmental elements and the effect of conditions such as light and other physical equipment of
the classroom
The emotional elements and children’s motivational and structural approach to the learning process
itself
The social elements and the children’s preferences for working alone or in groups etc
The physiological elements and children’s sensory and perceptive learning potentials such as auditive,
visual, tactile or kinesthetic preferences
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The psychological elements and children’s individual approaches to the learning process such as analytical or impulsive preferences etc.

These elements are primarily relevant for the individual learning. But they also affect the ways that children
are learning together and achieving the highest learning value, when working together in plenary or teamwork.
Learning styles have been described in several other ways. As one example, the American psychologist and
learning scientist David Kolb has developed the Experiental Learning Model consisting of 4 learning types,
each of them corresponding to different preferences in the style of learning:





The experience-based and practical learning type (“the activist – feel and experience”)
The observational and reflective learning type (“the reflector – watch and observe”)
The conceptual and theoretical learning type (“the theorist – abstract thinking”)
The practice-based and accommodative learning type (“the pragmatist – test and try”)

According to Kolb, we all have a component of all learning types, but it is important to clarify, what is most
prevalent for the individual child in order to create the most optimal learning environments.
Some children prefer to watch concrete experience and reflect on their observations, while other children
rather deal with active experimentation and practical solutions. Some children tend to build on intuition and
facts more than logical thinking, and other children, in the contrary, need to analyze and conceptualize in the
learning process.

Learning Styles – what relevance for Stronger Children?
The Learning Style concepts represent a general approach to educational and learning environments,
thereby applying to all age groups and learning contexts. Thus learning styles are not directly related to
the themes of inclusion, non-violence, anti-bullying, intercultural understanding and respect of diversity,
as promoted by STRONGER CHILDREN´S COLLECTION OF ACTIVITIES..
However, the focus of learning styles is that the learning environments are adapted to many kinds of preferences and needs in groups of children and students. From this perspective, learning styles are quite
relevant for the inclusion of all students and the community building in the learning environment, also
among younger children in preschool and primary school. Many of the activities in STRONGER CHILDREN’S
COLLECTION aim at promoting the mutual respect and awareness among the children that each of them
contribute with their specific skills, competences and resources to the common work. This is, in fact, a
core message in all materials. Therefore, the systematic variation of learning styles is one of the important
means to build this understanding and respect among the children.

A BRIEF INTRODUCTION TO THE LEARNING CONCEPT: EMPOWERMENT CONTRA VIOLENCE AMONG CHILDREN
Society demands from us to be assertive and strong, at least so it seems. Self-confidence is seen as a positive
personality trait. But where is the margin between power and violence? And how can we prevent violence
while making our children assertive and confident at the same time?

33

The underlying understanding of violence prevention at the material at hand is based on the following assumptions:
•
•
•
•

Violence often occurs within peer groups
the violence biographies of children – as victims or bullies - start much earlier than noticed by adults
Violence can be prevented if children have well developed social competences
The development of social competences needs to be placed in the responsibilities of all adults concerned
with children

Thus, the activities in STRONGER CHILDREN´S COLLECTION intend to help to develop social competences in
children at an early age. When carried out regularly, the activities help to empower children in the process of
learning how to deal with conflicts.

Importance of social and civic competences
Initial education and training should “offer all young people the means to develop the key competences to a
level that equips them for adult and working life, thus also providing a basis for future learning” (source:
http://europa.eu/legislation_summaries/education_training_youth/lifelong_learning/c11090_en.htm).
In
addition, one of the eight key competence areas specified by the European Parliament is “social and civic
competences”. Social competence refers to personal, interpersonal and intercultural competence and all
forms of behaviour that equips individuals to participate in an effective and constructive way in social and
working life. It is linked to personal and social well-being. An understanding of codes of conduct and customs
in the different environments in which individuals operate is essential. Civic competence "... equips individuals to engage in active and democratic participation” (source: “Recommendation 2006/962/EC of the European Parliament and of the Council of 18 December 2006 on key competences for lifelong learning).
While the development of such competences is a lifelong learning process, an early start is important to
develop tolerance and flexibility in dealing with difficult situations.
In addition, in order to prevent racist and discriminatory behaviour preventive measures should start in preand primary school as well.

Peer group conflicts as part of social interaction
Peer attacks are seen as natural to a certain extent. Although there is a certain degree of natural aggressiveness among (small) children – they still have to learn how to handle it. In real life not only parents but also
educators and teachers are often not sure how to deal with such behaviour. They may be uncertain, what
can be considered to be “normal” behaviour yet, and what needs special consideration and how to detect
bullying. In addition, the development of social competences is a process and cannot be learned in a short
course of time.
We propose that social competences need to be developed, and that especially children’s self-protective
competences need to be strengthened as it is known that showing strength and self-confidence can indeed
put off potential attackers or offenders. “Social competence is an ability to take another’s perspective concerning a situation and to learn from past experiences and apply that learning to the ever-changing social
landscape… Social competence is the foundation upon which expectations for future interactions with others
are built and upon which children develop perceptions of their own behaviour. Social experiences are intimately connected to emotional competence.” (Social Competence in Children, Margaret Semrud-Clikeman
Ph.D., 2007).
Peer groups are important for the development of the self-identity of children (Christoph Müller und Melanie Minger, Empirische Sonderpädagogik, 2013) – thus, conflicts within are natural to a certain extent. How-
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ever, constant bullying, pejorative commentaries and a like can cause severe harm in that process. On the
other hand, children have to learn to handle conflict situations as those are part of social interaction.

Unique selling point of the concept at hand
Research prior to the STRONGER CHILDREN project has shown that existing concepts do not always share
the wide interpretation of violence prevention that is adopted in our concept. Existing concepts:
•
•
•
•

usually see the involvement of external people in the school rather than the training of teachers
very often single out the children that are conspicuous
usually are addressing much older children (secondary school)
usually are carried out in a very time restricted way (project day/project week)

Some projects even involve children as mediators within their peer group – a role which could be highly
problematic for the children assigned, especially at a younger age.
The concept at hand deals with the above mentioned aspects by involving educators and teachers who are
regularly involved with the kids. They can address the topic by using activities in a situational way and on a
regular basis by employing the activities in STRONGER CHILDREN´S COLLECTION. That means no external
people are required; the time is not restricted; all children in a class are addressed.

Prevention instead of remedies
There are a few basic concepts that children learn quite easily if reminded of it regularly:
•
•
•
•

Cooperative behaviour
Solution oriented arguing
Abstaining from physical violence
Abstaining from verbal and emotional violence

However, children (and their teachers) do not always recognize the beginning of violence until open conflicts
are broken out and hard to solve. Children generally have to learn to find concepts of finding solutions for
their conflicts that satisfy themselves and the others. Children live with strong emotions – so they need to
have a place for it even if this seems no suitable behaviour in adults. The process of understanding how conflict management works is a long one that needs to be guided constantly.
Furthermore, a major base of this material is the assumption that violence prevention training as offered
with some of the activities in STRONGER CHILDREN´S COLLECTION, is as a measure to help all children to
become “stronger”. That includes those that have not even experienced direct violence. The project aims at
training teachers/ educators to teach children how to become stronger using the method of immersion to
have a long-lasting effect on the children. Immersion means that the programme is carried out on a regular
basis embedded in the regular educational programme. Further, it includes all children in a group. Teachers
establish rules with the group, carry out a sequence of activities and use arising situations of fight, argument
or violence as source of learning and reflection.

Learning concept for empowerment contra violence –
what relevance for Stronger Children?
The concept at hand concentrates on the prevention of fixed roles – especially of VICTIM and BULLY. The
STRONGER CHILDREN’S COLLECTION OF ACTIVITIES have a preventive aim in order to process and counter-
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act those fixed roles. We believe this is possible, if applied early enough. In the activities, children experience different social roles themselves alternatively – of power and of loss of power. Thus, they learn to
know the situation, the feelings around it and reflect on it. That leads in the long run to a deeper understanding of the feelings of the others as well.

A BRIEF INTRODUCTION TO NARRATIVES
The narrative psychology was developed in the 1980s by the Australian family therapist Michael White and
the New Zealand family therapist David Epston, inspired among others by Michel Foucault. Nowadays, the
narrative methodology is used within in a wide range of coaching, counseling and educational settings beyond the original therapeutic context.
The basic idea of the narrative approach is that identity is something we develop through relationships. Thus,
the formation of relations is central for the narrative approach, thereby also being an important precondition for human development and change. However, in order to lead to positive development and change,
relations should be based on equality and mutual respect for the integrity of the individual.

Narratives may govern our position in the group
Another cornerstone in the narrative approach is that we - children as well as adults - create meaning in life
through the stories - narratives – we tell each other about t events in our lives. The narratives, we tell about
ourselves, are shaping our relations with others. They are shaping our sense of identity, our self-image, our
perception of the world around us etc. These narratives also have a great impact on how we experience opportunities and limitations in our lives. They influence our feeling of having - or not having – room for action
and control of our everyday life.
The narrative psychology uses the core concept of so-called dominant narratives. Those are the stories we
usually tell about ourselves – and the stories that are also told about us. As an example, for some persons
narratives of illness may be so predominant that these narratives actually prevent the persons from recovering, while the narrative overshadows any other possible narratives in the person’s lives, be it for example
previous sports performances and resources etc.

Young children also make narratives about their lives
For younger children, narratives may play an important role for the individual positioning in the group. There
would both in preschools and primary schools be cases, where migrant children with linguistic challenges are
associated with a dominant and inhibiting narrative that they, likewise, are academically and intellectually
weak. Although language and competence do not coincide, a narrative is created that these children do
poorly in school, that they hardly will be able to achieve proper professional skills and accordingly, that they
are not expected to contribute to any teamwork in learning situations. Thus they are trapped in an excluding
narrative, which tend to have a multiplier effect for themselves, for the other pupils and for the teachers.

Externalization of negative narratives
One of the central methods within the narrative therapy is the deconstruction of negative and inhibiting narratives. Although training and learning processes among younger children in pre-schools and primary schools
are not comparable to therapy, it is, in fact, possible in a learning process to deconstruct negative narratives,
which prevent the individual child from being properly included and respected in the group.
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Narrative therapists use the method called externalization to deconstruct the negative narratives. Externalization is about uncovering and clarifying how and why the negative narrative - and negative self-perception has emerged. In the example of migrant children, it may be about releasing the children from the myth that
migrant children do not have the same skills and resources as other children. Furthermore, the uncovering of
other positive narratives may help the individual child as well as the whole group to realize that there is no
connection between migrant status and intellectual skills. A positive narrative may be that migrant children
actually speak several languages, thereby being, in fact, better linguistically qualified than most other children in the group. It may also be positive narratives about social, emotional and relational competences that
weight heavily in the children’s community. Thus, the idea of externalisation may help even young children
to understand that they have multiple narratives that reflect their personalities and value for the group.

Narratives and dialogical reading
The concept of dialogical reading also has an interface to the narrative approach. Dialogical reading is about
expanding the usual concept of storytelling and teacher’s reading aloud for the children. Instead of being
centered around the teacher, telling the story and reading aloud – the dialogical reading is centered around
the children, who will participate actively in the storytelling and no longer be passive listeners.
In the traditional reading form, children take the story for granted. It is not for discussion, and the children's
experience of the story is dependent on whether they can concentrate on listening, and also dependent on
the reader´s way to tell the story. With the dialogical reading the perspective has changed, while the children
are now actively involved in the storytelling. The teacher constantly consults the children on how to interpret, describe and continue the story. Thus, the dialogical reading is challenging and improving the children’s
linguistic, narrative and communicative competences. In the dialogue, the teacher brings in the children's
own experiences and domains such as families, number of siblings, experiences of joy, surprise, fear, etc. - All
based on the story, which hereby includes the children's own narratives.

Narratives – what relevance for Stronger Children?
Many people may connect the narrative approach with a therapeutic practice and therefore not consider
narratives as a teaching and learning tool. But narrative methodology can be adapted to an educational
context, when narratives are used to create positive collective stories about the children’s group, thereby
improving their community, mutual awareness, care and confidence. Many of the activities in the
STRONGER CHILDREN’S COLLECTION actually deal with storytelling, where the children have the opportunity to present new, resourceful and hitherto unseen narratives from their lives, in some cases as an alternative to more negative and non-valued narratives.

A BRIEF INTRODUCTION TO CREATIVE METHODS
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A BRIEF INTRODUCTION TO ASSESSMENT TOOLS FOR
INCLUSIVE LEARNING
As Neus Agut notes, to respond to the emerging demands from our educational systems means progress in
the management and organization of schools so as to make sure that the educational process is meeting all
needs of each and every one of the children. Inclusion is a philosophy of life shared by all members of an
educational community that works by and for the good of all members of the group without any exception.
Following European regulations on inclusive education with regard to the attention to diversity, it can be
affirmed that inclusive schools are supposed to be aware that this leads to necessary changes in the organization and management of schools and educational centres, including the methodological level, organizational level, curriculum, and assessment approach.
To focus on assessment in inclusive learning, it is necessary to take as starting point the focus on the building
of competences and skills, since this is the most extended and accepted teaching approach. So, we take as a
reference the model of inclusive school anticipated, among others, by authors as Ainscow or Porter (NB: references in the list of literature is needed). It is a model that seeks to respond to the educational needs of all
children in our schools to make them active participants in the largest number of tasks and activities
planned, generically, in the context of the ordinary school.
The basic aim of education is based on promoting the development of children´s autonomy in personal and
social levels, first, and in professional level, later. Therefore, authors propose a commitment to pursue parameters of success and fairness.
Tactically, pursuing success refers to the possibility of offering educational situations to ensure the resolution of tasks with positive results. For equity, we understand to give to every child what they need depending
on what are their educational needs. This involves the flexible nature of the curriculum to make it adjustable
to the characteristics and needs of all students at the school. Only from this approach inclusive policies will
be configured, enabling management of classroom work involving methodologies centered in the promotion
of the attention to diversity.
Assessing means to have tools that allow us to adjust educational planning and performance improvement
purposes, based on the emerging needs of students in terms of the characteristics of each case.

Features of inclusive assessment
A) Recommendations for initial evaluation:
•

It is important to present the segmented activities gradually: from the more concrete to the more
abstract, from those more pedagogical to those involving minor pedagogical help, and gradually increase the difficulty in solving tasks.

•

To promote the active participation and improving personal and social autonomy of the student
through self-knowledge and self-regulation of the process of teaching/learning, their educational
needs and their difficulties.

•

To offer the students the possibility to practice many times and from different tasks what they will
be required.
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B)

•

To present activities in various formats to promote diversity in the evaluation.

•

The student must have a clear idea about the objectives to be achieved in terms of contents, skills
and competencies that will be assessed.

•

To switch individual and group activities to promote collaborative work and facilitate attention to diversity among equals.

•

The teacher should take the role of mentor and guide through the process.

•

Pupils and teachers in general should be aware that the evaluation criteria should be adjustable to
educational needs presented by students. Similarly, the evaluation criteria must be informed and
shared by all participants in the learning process (students and teachers).

Recommendations for evaluation during the learning process:

Evaluation activities should be characterized by being open and flexible:
•

To promote the active participation and personal autonomy of the students, and alternate individual
and group tasks.

•

To promote awareness of the learning process.

•

To plan different levels of participation and resolution of tasks, ensuring the success and fairness for
all students.

•

To involve the use of different materials and resources for solving the tasks of learning and assessment.

•

To plan activities using different languages (graphic, symbolic, oral, gestural, manipulative, pictograms, etc.).

•

The time resolution of the task must be flexible for each student, giving the option, if possible, to
perform the task in installments.

•

To use indicators to assess both the teaching process, and thus adjust the educational practice, and
the evolution of student learning.

C)

Recommendations for further evaluation after the learning process:
•

To evaluate both the process and the results obtained by students. It can be done individually or in
groups. The return of the correction must be interactive between teacher and student.

•

Assessment should always be a collection of information in order to improve teaching and learning
(plan, act, improve).

•

The criteria for drafting the reports delivered to families should maintain close relations with the
evaluation criteria and the proposed competencies for each student. It should also ensure consistency between evaluation and accreditation based on the progress and learning by each student.
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•

•

To provide, whenever possible, the same report model for students with special needs as for the
rest. It must be indicated further information about the work and achievements that the students
have been making, in terms of their capabilities and the targets set in their individual plans.
For students with more significant special needs, it is recommended to make an evaluation by
scopes rather than by areas, and adapt the reports to their characteristics and needs.
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PART 4
INDEX OF STRONGER CHILDREN´S
COLLECTION OF ACTIVITIES
⬤ pre-school children

Nr

Title

■ primary school children

Type of Play

Key Words

Activities For

1

Turtle

movement, cooperation,
contact

trust, team feeling, social competence

⬤◼

2

Roundabout

movement, cooperation,
contact

stress relief, relaxing, inclusion

⬤◼

3

Jobs

movement, cooperation,
communication, role play

team feeling, intercultural understanding

⬤◼

4

Lost Clown

movement, cooperation

team feeling, inclusion

⬤◼

5

Hot Ball

movement, cooperation,
contact

team feeling, social competence, inclusion

⬤◼

6

The Hidden Words

communication, interaction

intercultural understanding, inclusion

◼

7

Game of Sharing

interaction

responsibility, conflict management,
emotional intelligence

⬤

8

Common Drawing

interaction, creative, art

feelings, personality traits

⬤

9

A Heart of Our Class

interaction, ice-breaking,
creative

confidence building, emotional intelligence

◼

10

A Photo is Better Than A
Thousand Words

interaction, creative

intercultural understanding, emotional
intelligence

◼

11

Whispering

interaction, communication

responsibility, trust, team feeling

◼

12

Guide Dog

movement, communication

intercultural understanding, cultural
difference, feelings, confidence building,
trust, team feeling

13

Where Am I?

interaction, communication

intercultural understanding, cultural
difference, team feeling, conflict management, feelings

◼

14

Jugglers

movement, cooperation

team feeling, stress relief

◼

15

Stories of Names

communication

feelings, diversity, intercultural understanding, cultural difference

◼
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⬤◼

16

What We Are (Bingo)

interaction, communication

personality traits, diversity, social inclusion, cultural difference

◼

17

Confidence Building
Drawing

contact, communication, icebreaking

confidence building, team feeling, diversity, intercultural understanding

◼

18

Would You Like to Play
With Us?

communication, interaction,
cooperation

emotional intelligence, confidence building, team feeling

19

Star of the Week

contact, communication,
interaction

mutual recognition, confidence building,
emotional intelligence, cultural difference

◼

20

My Secret Friend

contact, ice-breaking, interaction

mutual recognition, confidence building,
emotional intelligence, inclusion

◼

21

Let’s Be an Unbreakable
Chain

cooperation, interaction,
creative, movement

team feeling, confidence building, responsibility

◼

22

What Values Do We
Share?

cooperation, interaction,
creative, movement

team feeling, confidence building, responsibility

◼

23

Our Common Friend

communication, contact,
interaction, ice-breaking

inclusion, confidence building, team
feeling, diversity

⬤◼

24

The Web

movement, communication,
contact, interaction

inclusion, team feeling, diversity, intercultural understanding

⬤

25

The Sun of Friendship

communication, interaction

inclusion, team feeling, diversity, intercultural understanding, social competence

◼

26

Happy Birthday Songs

communication, art

relaxing, stress relief, intercultural understanding, diversity

◼

27

The Improvising Circle

communication, interaction,
art

team feeling, stress relief, personality
traits

◼

28

A Song and A Story

communication, creative, art

emotions, diversity, cultural difference

◼

29

Emotion Pictures

communication, creative

⬤

emotional intelligence, emotions,
feelings, confidence building
⬤◼

30

Show Your Emotions

movement, role play

Mo emotional intelligence, emotions, feelings

31

Feeling Good

communication, creative, art

emotional intelligence, emotions, feelings

⬤◼

32

Zones Of My Body

communication, contact

personality traits, needs and rights,
confidence building, emotions, feelings

⬤◼

33

Fair Fight

movement, interaction, role
play

emotions, feelings, social competence,
understanding violence, fair fight, needs
and rights
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⬤◼

◼

34

Power Of Violence - A
Look Behind the Scene

movement, interaction

emotions, feelings, understanding violence, fair fight

◼

35

Reflection On Fair Fight

Communication

emotional intelligence, emotions, feelings, social competence, responsibility,
understanding violence, fair fight

◼

36

Being In Your Shoes

cooperation, communication,
creative, art

emotional intelligence, emotions, feelings, conflict management, social competence, understanding violence

◼

37

No Blame Approach

interaction, cooperation,
communication, art, role play

understanding violence, needs and
rights, conflict management, emotional
intelligence, inclusion

⬤◼

38

Robot Portrait

interaction, cooperation,
communication, art, creative

understanding violence, needs and
rights, conflict management, emotional
intelligence, inclusion, mutual awareness

⬤◼

39

What Could Have Happened Here?

art, creative

understanding violence, needs and
rights, conflict management

⬤◼

40

The Penguin Game

cooperation communication,
interaction, contact, movement

confidence building, trust, team feeling,
inclusion

⬤◼

41

Negotiating A Contract

cooperation, communication,
interaction, contact art

team feeling, needs and rights, confidence building, conflict management,
social competences, inclusion

⬤◼

42

Definition Of Violence

interaction, cooperation,
communication

understanding violence, needs and
rights, conflict management, social and
emotional intelligence, fair fight

⬤◼

43

Take A Step Forward

interaction, cooperation,
communication, art, creative

understanding violence, needs and
rights, emotional intelligence, confidence
building, mutual awareness

⬤◼

44

Children’s Rights: Needs
And Wants

cooperation, communication,
interaction, ice-breaking

feelings, needs and rights, responsibility,
conflict management

◼

45

Hugs Marathon

movement, contact

emotions, feelings, confidence building,
team feeling, relaxing

⬤◼

46

My Golden Shoe

movement, communication,
creative, art

emotional intelligence, emotions, feelings, team feeling, relaxing

⬤

47

I Shine Like A Star

movement, communication,
creative, art

feelings, confidence building, diversity,
social competence, personality traits

⬤◼

48

Rabbit’s Rights

communication, creative, icebreaking

needs and rights, emotional intelligence,
responsibility, social competence, inclusion

⬤◼

49

Blind Confidence

movement, cooperation,
communication

feelings, team feeling, confidence building, responsibility, trust

⬤◼
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50

Driving A Car

movement, cooperation,
communication

feelings, team feeling, confidence building, responsibility, trust, conflict management

⬤◼

51

Dark Tunnel

movement, contact, cooperation, interaction

feelings, team feeling, confidence building, responsibility, trust

⬤◼

52

The Human Digital Camera

contact, cooperation, movement

confidence building, responsibility, trust,
small groups activity

⬤◼

53

Living Together

art, interaction, communication

trust, small groups activity, team feeling,
inclusion

⬤◼

54

Put Together A Jigsaw

contact, cooperation, communication

team feeling, conflict management,
social competence, inclusion

⬤

55

The Knot

contact, movement, interaction

team feeling, conflict management,
inclusion, trust

⬤

56

Finding New Names

communication, creative

diversity, personality treats, cultural
difference, intercultural understanding,
small groups activity

⬤

57

Child In The Well

communication, contact

diversity, emotional intelligence, team
feeling, inclusion, personality traits

◼

58

Meeting Puppets

communication, contact,
interaction, role-play

confidence building, trust, small groups
activities, social competence, inclusion

⬤

59

The Network

communication, interaction,
ice-breaking

team feeling, inclusion

⬤

60

The Travelling Book

creative, art

intercultural understanding, confidence
building, responsibility, trust

⬤

61

Shout Stop

Communication

emotional intelligence

⬤

62

Offender-Victim Exercise

interaction, movement

emotional intelligence

⬤

63

Dialogue Corner

communication, interaction

emotional intelligence, intercultural
understanding, conflict management

⬤

64

Good Behaviour

communication, role play

emotions, feelings

⬤

65

Silver And Golden Stars

Interaction

confidence building, social competence

⬤

66

Fight Of Backs

contact, movement

relaxing, stress relief

⬤
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PART 5
CONSISTENCY WITH
NATIONAL CURRICULA
INTRODUCTION
This part describes how the transnational overall approach in the STRONGER CHILDREN project, as expressed through the choice of activities in the STRONGER CHILDREN´S COLLECTION OF ACTIVITIES, is in
practice corresponding with the national curricula for the age levels in the project.
Thus, we sought to accommodate and relate the activities to the curricula requirements in the national
curricula.

Focus points in the German national curricula
and correlation with Childrens Collection
In Germany every Federal State has its own curriculum. The Thuringia Education Curriculum for children
until 10 years took effect in August 2008. The objective of this curriculum is to improve and refine the
quality of early childhood education. It applies as standard for all institutions working with young children
and is a basis for the task of education, learning and support. Educators and teachers should use it as a
framework to act, not as an instruction. In this curriculum children are seen and encouraged in an integral
way. The curriculum consists of different areas of education. Thereby knowledge and skills should be acquired in certain “parts of science”. In the table below the different areas of education of the Thuringia
Education Curriculum are distinguished with appropriate example exercises of Stronger Children 2.
field of education

exercises

linguistical & written education

role-playing games, hand puppet games
→ oﬀender-victim exercise, being in your shoes …

physical & health education

movement, food, tasting/smelling/touching
→ zones of my body, the knot …

natural scientific & technical education

nature material, experiments, technical toys

mathematical education

counting/comparing/arranging, scales, money

musical education

singing/dancing, music/instruments/rhythm
→ song and story, one clap - one syllable …

artistic & creative education

games with paper, colours & shapes, design
→ my gold shoe, put together a jigsaw …

sociocultural, ethical & religious education

cooperation games, games with self-expression
→ show your emo ons, the penguin game …

The Thuringia Education Curriculum for children until 10 years and the project Stronger Children 2 are
connected with common aims and demands:
 Interaction, (non-/verbal) communication, cooperation and considerate listening of children
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should be supported.
 Children learn to notice and talk about their physical and mental perceptions.
 With the guarantee of self-dependence children train to work on their own and in a team. Thereby constructive criticism is practiced.
 Children are supported to debate on own perceptions and thoughts and in connection to that to
change a point of view.
 For intercultural understanding and social inclusion children get in contact with and learn to appreciate people with different languages, ages, cultures, family backgrounds, religions etc.
 Children should experience themselves as an individual (personal identity) and as a part of the
group (social identity).
Furthermore the Thuringia Education Curriculum for children until 10 years refers to three dimensions of
education: a personal, social and factual dimension. With regard to Stronger Children 2 the personal and
the social dimension of education are especially addressed. The personal dimension of education contains
for example the perception of own emotions, interests and needs and the development of selfconfidence. Intercultural learning, setting limits and support of togetherness and corporate feeling are
parts of the social dimension of education. Consequently the project Stronger Children 2 offers several
approaches for the implementation of the Thuringia Education Curriculum for children until 10 years old.

Focus points in the Polish national curricula
and correlation with Children’s Collection
In Polish Education System there are two steps that cover the age 3-10: Pre-school education (kindergarten), and 1st level of education, that means first three years in Primary School. The curricula in every
school should be based on National Core Curriculum, which in general, but also specific terms regulate the
objectives, methods and outcomes of educational process.
All the connections are pointed out by using objectives and outcomes from the governmental regulation
from 2014.
PRE-SCHOOL EDUCATION
The connection regarding the set of activities in Stronger Children, Less Violence 2 Project can be regarded on two levels: substantive and methodical content.
1. The substantive content
The general objectives of activities as well as the main objective of all project can be found in most of
objectives of presented in National Core Curriculum:
Number
of
objective
1

Objective

Connection

To assist children in developing talent and shaping the
intellectual activities needed
for children in everyday situations and further education.

 By developing the awareness of
feelings and emotions;
 By helping to name and express
feelings and emotions;
 By teaching how to communicate and deal with problems of
communication in the group.
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The strongest
connection with
learning package
 Learning package 1:
Emotional intelligence;
 Learning package 2:
Conflict management;
 Learning package 4:
Diversity and intercultural understanding;

2

To build a system of values,
including bringing children up
in such a way that they can
better distinguish what is
good and bad.

3

To develop emotional resilience of children necessary to
rationally deal with difficult
situations, including the abolition of mild stress and failures

4

To develop social skills necessary in proper relationships
with other children or
grownups.

7

To build children's knowledge
of the social, natural and
technical world and develop
the ability to present their
thoughts in an understandable way.
To form in children a sense of
social belonging (to a family,
peers and the national community), as well as patriotic
attitudes;

9

 Learning package 6:
Needs and rights.
 By helping to determinate good  Learning package 1:
feelings and emotions and bad
Emotional intelligence;
ones;
 Learning package 3:
 By pointing good behaviors and
Confidence building;
teaching how to eliminate bad.
 Learning package 5:
Inclusion and community building.
 By general objectives of the
 Learning package 1:
Project
Emotional intelligence;
 By teaching how to deal with
 Learning package 2:
communication problems
Conflict management;
 By teaching emotional resili Learning package 3:
ence to deal with difficult situaConfidence building;
tions
 Learning package 4:
 By developing emotional intelliDiversity and interculgence
tural understanding;
 Learning package 5:
Inclusion and community building;
 Learning package 6:
Needs and rights.
 By developing social skills
 Learning package 2:
 By teaching how to communiConflict management;
cate in a group in proper way
 Learning package 3:
 By teaching how to cooperate
Confidence building;
with others and how to find a
 Learning package 4:
proper place in the group.
Diversity and intercultural understanding;
 Learning package 5:
Inclusion and community building.
 By teaching how to express
 Learning package 1:
needs, feelings and emotions;
Emotional intelligence;
 By teaching how to distinguish
 Learning package 2:
violence.
Conflict management;
 Learning package 6:
Needs and rights.
 By creating a sense of commu Learning package 2:
nity;
Conflict management;
 By teaching how to share, how
 Learning package 3:
to communicate and to feel
Confidence building;
good in the group
 Learning package 4:
 To create a sense of importance
Diversity and interculof community
tural understanding;
 Learning package 5:
Inclusion and community building.

2. The methodical content
By the kind of activities, the Project fulfills some of Core Curriculum Objectives as follows:
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Number
of
objective
5

6

10

Objective

To create conditions conducive to a common and consistent play and teaching
children with
diverse physical and intellectual capabilities;
Concern for the health of
children and their physical
development; encouraging
participation in
games and sports games
To provide children with
better educational opportunities by supporting their curiosity, activity and independence, as well as the development of key knowledge and
skills,
which are important in school
education.

Connection

The strongest connection
with learning package

 By methods applied in the
exercises

 All packages

 By methods applied in the
exercises (movement)

 All packages

 By the correspondence of
exercises in three age
groups.

 All packages

The objectives corresponds with the outcomes indicated in the Core Curriculum. Due to repeatability of
connections it will not be specified here.
SCHOOL EDUCATION
According to the fact, that on the stage of school education, the Core Curriculum is very general in terms
of objectives and very specific and related to many fields of educations regarding outcomes. Thus it is
reasonable to limit the indicators to the most relevant outcomes, namely social education (point 5 in governmental NCC):
Number
of
outcome
1

2

4

Outcome

Connection

The strongest connection
with learning package

Student distinguishes what is
good and what is bad in dealing with peers and adults

 By helping to determinate good
feelings and emotions and bad
ones;
 By pointing good behaviors and
teaching how to eliminate bad.

Student distinguishes good
from evil, tries to be fair and
truthful; does not hurt
others, help the weak and the
needy.
Student collaborates with
others in play, at school and
in life situations; comply with
the rules in the community of

 By general objectives of the
Project

 Learning package 1:
Emotional intelligence;
 Learning package 3:
Confidence building;
 Learning package 5:
Inclusion and community building.
 All the packages

 By creating a sense of community;
 By teaching how to share, how
to communicate and to feel
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 Learning package 2:
Conflict management;
 Learning package 3:
Confidence building;

children and the adult world;
He knows how to behave
towards adults and peers.

good in the group
 To create a sense of importance of community

5

Student is tolerant of people
of other nationalities, cultural
traditions, etc .; He knows
all people have equal rights;

 By teaching about diversity and
variety of cultures

6

Student knows the school
regulations and rules and his
responsibilities (including the
rules of being a good friend),
respects them;
participates in school events.
Student knows the threat
from the people; can inform
adults about the incident,
threat,
Danger.

 By teaching about rights and
needs
 By raising an awareness of importance of living in community.

11

 By crating awareness what behavior are good and bad.
 By teaching how to express
feelings and emotions.

 Learning package 4:
Diversity and intercultural understanding;
 Learning package 5:
Inclusion and community building.
 Learning package 4:
Diversity and intercultural understanding;
 Learning package 5:
Inclusion and community building.
 Learning package 5:
Inclusion and community building;
 Learning package 6:
Needs and rights.
 Learning package 1:
Emotional intelligence;
 Learning package 2:
Conflict management;
 Learning package 6:
Needs and rights.

Focus points in the Czech national curricula
and correlation with Children’s Collection
The activities in the collection reflect the changes brought about by the ongoing school reform. In combination with other products in our education system, the collection allows teachers to develop the key
competencies and cover the cross-curricular subjects in the Framework Educational Programme.

PRE-SCHOOL EDUCATION
EDUCATIONAL AREA - THE CHILD AND THE OTHERS
OBJECTIVES:







Acquaintance with rules of behaviour in relation to others.
Acquisition of elementary knowledge and skills essential for the establishment and development of
the child’s relationship to others.
Reinforcement of prosocial attitudes (development of social sensitivity, tolerance, respect, adaptability etc.).
Development of interactive and communicative skills, both verbal and nonverbal.
Development of cooperative skills.
Protection of personal privacy and safety in relationships with other children and adults.
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EDUCATIONAL OFFER:









Social and interactive games, role playing, drama activities, musical activities combined with movement, art games
Cooperative activities in pairs or small groups
Meetings, talks, sharing and active listening
Activities promoting the sense of togetherness
Natural and model situations in which the child learns to accept and respect others
Activities aiming at understanding the rules of coexistence and behaviour, participating in their development
Activities that lead children to be respectful to others, willingness to share things with them, lend a
toy, take turns with them, help them, ability to resolve conflicts
Activities and situations when children learn to protect the their privacy and safety and of others

EXPECTED OUTCOMES:
Children will:
 understand common expressions of emotions and moods,
 communicate with other children naturally and freely, establish and maintain children friendships,
 refuse communication which makes them feel uncomfortable,
 become aware of their rights in relation to others, treat others in a fair and morally acceptable way
 understand that all people (children) have the same value despite their different physical appearance, behaviour and knowledge and that the differences are natural,
 apply their individual needs, wishes and rights with respect to others (defend their position or opinion, respect positions or opinions of others), reach compromises, find peaceful ways of resolving conflicts,
 cooperate with others,
 follow the accepted rules of mutual co-existence and behaviour at home, in preschool, in public and
follow game rules,
 respect the needs of other children, share toys, sweets and other things with them, solve problems
together,
 perceive the needs and wishes of others, meet them halfway (treat weaker or disabled children with
respect and thoughtfulness, care about others and feel sympathy for them, offer help etc.),
 defend themselves against acts of violence, physical and psychological maltreatment and humiliation,
 be cautious in contact with unfamiliar children or adults and ask others for help, if necessary.

BASIC EDUCATION
EDUCATIONAL AREA – HUMANS AND THEIR WORLD
THEMATIC AREA – PEOPLE AROUND US:
In the thematic area People Around Us, pupils gradually acquire and reinforce the basics of proper manners and behaviour towards other people. They gradually realize the importance and essence of tolerance, assistance, mutual respect and solidarity among people, including gender equality. They learn how
people come together, enjoy themselves and create culture. They learn about basic rights and responsibilities, but also about problems related to the coexistence of people, entire societies, or even the world
(global problems). The entire thematic area thus focuses on providing the initial knowledge and skills required by future citizens of a democratic country.
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OBJECTIVES:
 discovering and understanding differences between people, adopting cultured and tolerant behaviour
based on jointly created and adopted or generally applied rules of coexistence, fulfilling duties and
common tasks
 acting in an independent and self-confident manner, communicating effectively and smoothly even in
less common situations, getting to know and influencing their uniqueness (capabilities and limitations)

EXPECTED OUTCOMES:
Period 1
Pupils will:
 express tolerance for their classmates’ natural differences, strengths and weaknesses
Period 2
Pupils will:
 identify, based on their experience, principal relationships between people, deduce and observe
rules of coexistence in school, between boys and girls, in the family, municipality (town)
 distinguish basic differences among individuals, defend their opinions during specific activities, admit
a possible mistake, agree with classmates on a joint procedure and solution
 identify actions and behaviour in their surroundings that cannot be tolerated and that violate fundamental human rights or democratic principles

CROSS-CURRICULAR SUBJECTS
PERSONAL AND SOCIAL EDUCATION
Benefits of the cross-curricular subject for pupils’ personal development
In the area of knowledge, skills and abilities, the cross-curricular subject:
 guides pupils towards an understanding of themselves and others
 helps them control their own behaviour
 contributes to the creation of good interpersonal relationships in the classroom and outside it
 develops basic skills for good communication, as well as related knowledge
 shapes and develops basic skills for cooperation
 helps pupils acquire basic social skills necessary for solving difficult situations (such as conflicts)
 shapes study skills
 promotes skills and provides knowledge concerning mental health
In the area of attitudes and values, the cross-curricular subject:
 helps to create a positive (non-harmful) attitude towards oneself and others
 guides pupils towards an awareness of the value of cooperation and support
 guides pupils towards an awareness of the value of human diversity and a diversity of opinions and
problem-solving techniques
 contributes towards an awareness of the moral dimensions of various types of human behaviour
 helps to prevent pathological social phenomena and harmful forms of behaviour
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Focus points in the Spanish national curricula
and correlation with Childrens Collection
The curriculum for pre-primary and primary education in Spain is a competence of the Autonomous
Communities, and in the case of Catalonia, of the Education Department of the Regional Government.
PRE-PRIMARY EDUCATION CURRICULUM
In September 2008 it was published the curriculum for Pre-primary education in Catalonia.
The goal of pre-primary education in Catalonia is expressed as follows: schools will contribute to the affective and emotional, physical and motor, social and cognitive development of the children between 3 and 6
years, together with their families, providing a climate and trusted environment where they feel welcomed and with learning expectations.
The curriculum of pre-primary education in Catalonia is focused on:
- Children capacities.
o Learn how to be and act more and more autonomous
o Learn to think and communicate
o Learn to discover and take initiative
o Learn to live and inhabit the world
- Objectives.
o To develop children capacities.
- Contents.
o Self and other discovering (connected with LEARNING PACKAGE 1 - EMOTIONAL INTELLIGENCE, LEARNING PACKAGE 3 - CONFIDENCE BUILDING, and LEARNING PACKAGE 6 NEEDS AND RIGHTS).
 Self-awareness and emotional management
 Play and Movement
 Affective relations and communication
 Personal Autonomy and relational
o Discovering the environment (connected with LEARNING PACKAGE 4 - DIVERSITY AND INTERCULTURAL UNDERSTANDING and LEARNING PACKAGE 5 - INCLUSION AND COMMUNITY BUILDING)
 Exploring the environment
 Experimentation and interpretation
 Representation and Reasoning
o Communication and Languages (Connected with LEARNING PACKAGE 2 – CONFLICT
MANAGEMENT).
 Observe, listen and experience
 Speaking express and communicate
 Interpret, represent and create
- Assessment criteria.
o Have as a reference the objectives of the pre-primary cycle.
PRIMARY EDUCATION CURRICULUM
Primary education must contribute to the achievement of the generally objectives established by Law
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12/2009, of July 10th, and specifically the following objectives:
a) Understand, assess and apply the values and standards of living to be a free citizen able to take individual and collective commitments to respect human rights and accept the pluralism of a democratic society
(Connected with LEARNING PACKAGE 6 – NEEDS AND RIGHTS).
b) Understand the value of individual and collective work and develop habits of hard work in the learning
process as well as attitudes of confidence, personal initiative and entrepreneurship, self-discipline, critical
thinking, responsibility, curiosity, interest, pleasure learning and creativity in learning (Connected with
LEARNING PACKAGE 3 – CONFIDENCE BUILDING).
c) Acquire skills to maintain and improve the climate of coexistence and to prevent and manage conflicts
in a positive way, both in the family and in schools and society (Connected with LEARNING PACKAGE 2 –
CONFLICT MANAGEMENT).
d) Respect the right to difference for people and critically discuss cultural and religious differences from
an intercultural perspective (Connected with LEARNING PACKAGE 5 – INCLUSION AND COMMUNITY
BUILDING).
e) Acquire personal independence and develop a positive and balanced self-promoting equality of rights
and opportunities between men and women and non-discrimination of people with disabilities; defend
the application of human rights in all areas of personal and social life, without any discrimination for reasons of birth, race, sex, opinion or any other condition or personal or social circumstance (Connected with
LEARNING PACKAGE 5 – INCLUSION AND COMMUNITY BUILDING).
f) Develop basic linguistic abilities both in Catalan as in Spanish and, if applicable, Aranese, to be able to
communicate effectively orally and in writing.
g) Assess reading and reading habits as a basic activity to achieve personal goals and participate in reading
time propose center within school hours.
h) To acquire at least one foreign language, skills to enable them to express and understand simple messages and communicate with others in everyday situations.
i) To develop basic mathematical skills, started in solving problems that require elementary operations of
calculation, geometry and estimates, and be able to apply them to situations in everyday life.
j) Know, appreciate and love the natural, social and cultural closer, reinforcing the sense of belonging and
attachment to the country and the ability to extrapolate this knowledge to other environments and the
world in general; understand from observing simple facts and phenomena, the main mechanisms that
govern this area in order to be able to make responsible commitments to keep it or introduce elements of
improvement.
k) Use representation and artistic expression and start to build visual proposals.
l) To develop digital skills for construction and expression of age-appropriate learning.
m) Develop emotional skills in all areas of personality and how to interact with others, and those that
promote gender equality and an attitude opposed to violence and prejudice of any kind (Connected with
LEARNING PACKAGE 1 – EMOTIONAL INTELLIGENCE).
n) Assess the importance of hygiene and health, accept their own body and that of others, respecting
differences and using physical education to promote personal and social development.
o) To acquire the basics of proper vial education and attitudes of respect that favor the prevention of road
accidents.
p) Apply in different contexts, different knowledge and own resources, to solve problems creatively, personal situations and needs of everyday life (Connected with LEARNING PACKAGE 2 – CONFLICT MANAGEMENT).
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Focus points in the UK national curricula
and correlation with Childrens Collection

ocus points in the Danish national curricula
and correlation with Childrens Collection
THE DANISH PRE-SCHOOL SYSTEM (KINDERGARTENS)
The Danish pre-school education takes place in different types of institutions and daycare
centres. The work of the daycare centres is carried out by pedagogues, who might be assisted by untrained assistants.
The educational activities take place in a recognizing atmosphere with focus on learning social skills, kptor skills and cultural norms.
Each institution has to produce a pedagogical curriculum, which formulated the goals for the
pedagogical activities in terms of:








General personality development
Social competences
Linguistic development
body and exercises
nature
cultural norms and means of expression
group dynamics

THE DANISH ELEMENTARY SCHOOL (FOLKESKOLEN)
STRUCTURE:

1 year of pre-school class

9 years of primary and lower secondary education

1 year of 10th form
AIMS:
The aims of the Danish Elementary School are:



To provide children with the knowledge and competences necessary for further education
To give them an understanding of other cultures
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To enable children to develop as many as their talents as possible
To prepare children to participate in a democratic society as socially competent human
beings through daily activities in the school conducted in an appreciative learning environment defined by equality and democracy.




The Danish Elementary School is regulated by the Folkeskole Act, which provides the general
framework for the educational activities. The around 100 municipalities then have to develop a school policy in order to implement the Act.
The school reform in 2014 focus on inclusion and the positive learning environment in the
classroom as a condition of good learning outcomes for all children The school day is prolonged and more physical exercises must be integrated.
CORRELATION WITH STRONGER CHILDREN’S ACTIVITY COLLECTION:
The Stronger Children project and the collection of activities generally fits very well into the
Danish educational system, especially in accordance with:






The exercises on understanding emotions
Physical games
Community building cooperative games
Games with other languages and cultures¨
Anti-bullying games
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PART 6
LINKS AND LITERATURE
INTRODUCTION
In the STRONGER CHILDREN´S COLLECTION all activities are provided with references to the sources and relevant links for each particular activity. In the part, You are presented for a wide range of other references,
including both interactive links and literature with either specific or general relevance for the issues of the
STRONGER CHILDREN´S COLLECTION OF ACTIVITIES.
In order to meet all linguistic needs, links and literature references are divided into the national languages of
the partner countries in the STRONGER CHILDREN project, ie. German, Polish, Czech, Spanish, English and
Danish.
The references are by no means exhaustive for the massive “landscape” of pedagogical and didactic literature from recent years. Our aim has primarily been to disseminate literature located in the intersection between educational issues on one side – and the issues of inclusion, anti-violence, intercultural understanding
and diversity on the other side.

LINKS & LITERATURE IN GERMAN
Dannenbeck, Clemens / Dorrance, Carmen / Haus, Ines / Katzenbach, Dieter / Kruschel, Robert / Langner,
Anke / Müller, Frank J. (Hrsg.): Zeitschrift für Inklusion online. ISSN: 1862-5088 (http://www.inklusiononline.net/index.php/inklusion-online/index, last access 27/07/2015).
→ Collec on of German and English specialized texts about „inclusion“ and „integra ve educa on”.
DJI – Deutsches Jugendinstitut e.V. (http://www.dji.de/index.php?id=4, last access 27/07/2015).
→ Area „Themen“: different fields of interest, texts and material can be downloaded
Duncker, Ludwig / Lieber, Gabriele / Neuß, Norbert / Uhlig, Bettina (Hrsg.) (2010): Bildung in der Kindheit.
Das Handbuch zum Lernen in Kindergarten und Grundschule. Seelze: Klett-Kallmeyer Verlag.
Hacker, Hartmut (20083): Bildungswege vom Kindergarten zur Grundschule. Bad Heilbrunn: KlinkhardtVerlag.
Laewen, Hans-Joachim / Andres, Beate (Hrsg.) (2003): Bildung und Erziehung in der frühen Kindheit. Weinheim und Basel: Beltz.
Leu, Hans Rudolf / Fläming, Katja / Frankenstein, Yvonne / Koch, Sandra / Pack, Irene / Schneider, Kornelia
/ Schweiger Martina (2007): Bildungs- und Lerngeschichten. Bildungsprozesse in früher Kindheit beobachten, dokumentieren und unterstützen. Weimar/Berlin: Verlag das Netz.
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Niedersächsisches Institut für frühkindliche Bildung und Entwicklung
(http://nifbe.de/fachbeitraege/beitraege-von-a-z, last access 27/07/2015)
→ Area „Fachbeiträge“: specialized texts for educators working in infantile education
Nordt, Gabriele (2005): Methodenkoffer zur Qualitätsentwicklung in Tageseinrichtungen für Schul – und
Vorschulkinder. Weinheim: Beltz Verlag.
Schäfer, Gerd E. (2005): Bildungsprozesse im Kindesalter. Selbstbildung, Erfahrung und Lernen in der frühen Kindheit. Weinheim und München: Juventa.
Schüttler-Janikulla, Klaus (Hrsg.) (1999): Handbuch für ErzieherInnen in Krippe, Kindergarten, Vorschule
und Hort. München: mvg-verlag.
Staatsinstitut für Frühpädagogik: Das Online-Familienhandbuch (http://www.familienhandbuch.de/, last
access 27/07/2015).
→ Collec on of specialized texts for infan le educa on ordered by diﬀerent categories and some of them
are available in various languages
Textor, Martin R. (Hrsg.): Online-Handbuch Kindergartenpädagogik
(http://www.kindergartenpaedagogik.de/, last access 27/07/2015).
→ Collec on of specialized texts for educa on in nursery ordered by diﬀerent categories.
Wagner, Petra (2006): Ich und du, wir alle gehören dazu. Was heißt ‚Inklusion‘ für Kindertageseinrichtungen? (http://www.koerberstiftung.de/uploads/tx_smskoerberimport/Kinderwelten_Inklusion_in_der_Kita.pdf, last access
27/07/2015).

LINKS & LITERATURE IN POLISH

LINKS & LITERATURE IN CZECH
Kolář, M. (2001): Bolest šikanování. Praha, Portál.
Koťátková, S. (2005): Hry v mateřské škole v teorii a praxi. Praha, Grada.
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Koťátková, S. (2008): Dítě a mateřská škola. Praha, Grada.
Koťátková, S., Průcha, J. (2013): Předškolní pedagogika. Praha, Portál.

LINKS & LITERATURE IN SPANISH
AGUT, N. (2010) La evaluación en un modelo de escuela inclusiva. Revista de Innovación educativa.
FAPAC
ALFAGEME, E.; CANTOS, R.; MARTÍNEZ, M. (2003): De la participación al protagonismo infantil, Plataforma de Organizaciones de Infancia, Madrid
ALVAREZ GONZALEZ, M.(2000): Manual de orientación y tutoría. Barcelona: CISS PRAXIS
ÁLVAREZ PÉREZ, L. (2000): La diversidad en la práctica educativa: modelos de orientación y tutoría,
Madrid: CCS
ARRIETA, L y MORESCO, M (1992): Educar desde el conflicto. Chicos que molestan. Editorial CCS.
Madrid
BAUTISTA JIMÉNEZ, R. (1991): Necesidades Educativas Especiales. Manual teórico-práctico. Archidona: Aljibe
BERMUDEZ, M. P. (2001): Déficit de autoestima. Madrid: Pirámide
BUSQUETS, M.D.(1993):Los temas transversales. Madrid. Aula XXI/Santillana
CARRASCOSA, Mª J. y MARTÍNEZ MUT, B. (1998): Cómo prevenir la indisciplina. Madrid. Escuela Española.
SPANISH CONSTITUTION (1979)
DÍAZ-AGUADO, M.J. (1996): Programas para la tolerancia y prevención de la violencia en los jóvenes"
Sevilla: Injuve
DÍEZ, E. y GONZÁLEZ, R. (1996): Taller de valores. Educación Primaria. Propuesta didáctica. Ed. Escuela Española. Madrid
ESCAMEZ, J. (1981): La formación de hábitos como objetivo pedagógico. Murcia Universidad de Murcia
FERNANDEZ BERROCAL, P.; EXTREMERA, N. (2002): "La inteligencia emocional como una habilidad
esencial en la escuela" en Revista Iberoamericana de Educación
GARCÍA CORREA, A (1998): Una escuela pacífica para una cultura de paz. Escuela Española, 3380
GONZALEZ, M.C; TOURÓN, J. (1994): Auto-concepto y rendimiento escolar. Pamplona: Eunsa
GONZÁLEZ MANJÓN, D. (1993): Adaptaciones curriculares. Guía para su elaboración. Archidona: Aljibe
PUIG, J.M. (1995): La educación moral en la enseñanza obligatoria. Barcelona: ICE/Horsori
SANTAMARÍA, B., and LOYOLA, M. (1999): Los derechos de las niñas y de los niños. Sólo para
menores de 18 años, Trillas, México DF

58

LINKS & LITERATURE IN ENGLISH
Baloche, L.A. (1998): The Cooperative Classroom. Empowering Learning. Prentice-Hall, Inc.
Dunn, R. & Dunn, K. (1992). Teaching elementary student through their individual learning styles. Boston:
Allyn & Bacon.
Gardner, H. (1993): Frames of Mind. The Theory of Multiple Intelligences.
Gardner, H. (2006): Multiple Intelligences. New Horizons.
Kagan,L., Kagan, S. & Kagan, M. (1997): Cooperative Structures for Teambuilding. Kagan Publishing
Kolb, D. (1984): Experiential Learning. Prentice Hall
Vygotsky, L.S. (1978): Mind in Society. Harward University Press
White, M. (2007): Maps of Narrative Practice.

LINKS & LITERATURE IN DANISH
Alenkær, R. (2008): Den inkluderende skole.
Amilon, A. (red.2015): Inkluderende skolemiljøer. Elevernes roller. SFI 15/15.
Andersen,C. & Melskens C. (2014): Alle sammen – social inklusion af børn med ADHD i skolen.
Andersen, D. & Thomsen, K. (2014): Inkluderende fællesskaber.
Bach, A.S. (red.2015): Relations- og ressourceorienteret pædagogik.
Binderup, T. (red. 2014): Hvad der virker i inkluderende undervisning.
Bjerring, H.P. & Linden, A (2008): Anerkendende procesøvelser.
Boel, K. (2013): Inklusion i skolen. Praksisnær guide til fællesskaber.
Booth, T. (2007): Inkluderingshåndbogen.
Cecchiun, D. (1999): Den integrerende baggrund.
Clausen, B. (2013): Inklusion så det batter. Fællesskaber i vuggestue, børnehave og SFO.
Danmarks Evalueringsinstitut (2004): Undervisningsdifferentiering i folkeskolen.
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Det Kriminalpræventive Råd og Center for Konfliktløsning (2007): Grib konflikten – om konstruktuv konflikthåndtering i skolen.
Eades, J. (2011): Styrkebaseret pædagogik i daginstitution og skole.
Fisker, T.B. (2014): Den sårbare inklusion.
Furman, B. (2005): Børn kan.
Gjesing, G. (2004): Krop og læring i indskolingen.
Granum, M. & Siem, M. (2012): Ud på gulvet. Lege der styrker børns sprog og sociale færdigheder. Integrationsnet.
Gulløv, E. (1999): Betydningsdannelse blandt børn.
Hart, S. (2015): Inklusion, leg og empati.
Hart, S. & Schwartz, R. (2008): Fra interaktion til relation. Tilknytning hos Winnicott, Bowlby, Stern, Schore
& Fonagy.
Hertz, A (2004): Anerkendelse i børnehøjde.
Horst, C. m.fl. (2006): Interkulturel pædagogik. Flere sprog – problem eller ressource?.
Hundeide, K. (2004): Relationsarbejde i institution og skole.
Højholt, C. (2011): Børns fællesskaber.
Iversholt, L. (2005): Forældresamarbejde om børn med særlige behov.
Jensen, B. (2004): Social kompetence – pædagogisk praksis med fokusering på det sociale.
Jørgensen, L. & Kabel, S. (red. 2006): Forældreinddragelse – til barnets bedste. Børnesagens Fællesråd.
Kagan, S. & Stenlev, J. (2006): Undervisning med samarbejdsstrukturer. Cooperative learning.
Kamstrup, R.K. mfl (2008): 3. Delrapport. Synspunkter på mobning som hverdagsfænomen i indskolingssammenhæng. Center i Barndom- og Ungdomsforskning, Roskilde Universitetscenter.
Kamstrup, R.K. mfl (2009): 4. Delrapport. ’Jeg har bidt ham i hånden. Så ødelagde han mit lego’. Børns
forståelser af og oplevelser med drilleri og mobning. Center i Barndoms- og Ungdomsforskning, Roskilde
Universitetscenter.
Kjær, B. (2010): Inkluderende pædagogik. God praksis og gode praktikere.
Kristensen, R. (2006): Fantastiske forbindelser – relationer i undervisning og læringssamvær.
Krog, N.E. (2009): Godt for børn – anerkendende relationer i praksis.
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Lind, L. (2000): Forstå mig dog! Brugsbog om samspillet mellem børn, forældre og pædagoger.
Linder, A. (2006): Relationskompetence. En guide til bedre samspil.
Linder, A. (2010): Det ved vi om – pædagogisk relationsarbejde.
Meineke, K. mfl (2011): Blik for ressourcer. Teori- og metodehæfte. UU-København og Fastholdelseskaravanen, tosprogs-taskforcen.
Meisner-Jensen, H. (2006): Sammen mod mobning. Dansk Center for Undervisningsmiljø.
Metner, L. (2013): KRAP – metoder og redskaber.
Mogensen, H.O. (2010): Børn med særlige behov – en praksisguide i rummelighed.
Nielsen, B. (2011): AKT – vejledning i praksis.
Ottosen, M.H. (2002): Et differentieret fællesskab. Om relationer i børnehaver hvor der er børn med handicap.
Pedersen, C. (2009): Inklusisonens pædagogik. Fællesskab og mangfoldighed i daginstitutionen.
Proctor, C. (2011): Træn dine personlige styrker.
Steenhold, J.M. (2011): Den kreative udfordring. Fortællinger om børns kreative leg, læring og dannelse.
Tetler, S. (2000): Den inkluderende skole.
Tetler, S. (2007): Inkluderingshåndbogen.
Tetler, S. (2015): Inkluderende klasseledelse.
Ytterhus, B. (2003): Socialt samvær mellem børn: inklusion og eksklusion i børnehaven.
Østergaard, A.M. (2013): Inklusionens didaktik.
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